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CHAPTER I 
INTRODUCTION 
'• 
,'; 
A special report, -"High School Student Unrest," opens with 
the rollowing statement: 
Bubbling like supercharged soda, student unrest exploded 
in 1968 and sprayed the high school landscape with boycotts, 
l demonstrations, ·sit-ins, picketing, vandalism, and violence. 
Mark A. Chesler reminds educators" that the major problems of 
society have always been reflected in the nation's school 
. 
nd that tl'le current student activist movement has roots deep with 
n the fabric or our society. 
Chesler suggests several causes or the student activist move-
ent that ·has become a universal trend ~p.roughout.the'United State 
e believes that unrest has resulted from the Vietnam war, the pai 
r poverty,_ the guilt or affluence, the mutual corrosion of black 
nd white people, and the constrictions of adult-run bureaucracie& 
1 
"High School Student Unrest," Education .!l·~·~· Special 
eport (1969), p. 1. 
2 Mark A. Chesler, "Student and Administration Crises," 
ducational Leadership, XXVII, No. 1 (Octoper, 1969), 34. 
/ 
1 
2 
Harold Taylor, former president of Sarah Lawrence College and 
author of Students Without Teachers: .!!!! Crisis in the Univer-
sity, feels that there is a general dissatisfaction with the qual-
ity of education that the more sophisticated·students are obtain-
3 tng. 
In "High School Student Unrest," the editors of Education, 
ITT.S.A. explored the attitudes of youth regarding their widespread 
kiiscontent wt th secondary schools. According to this report, youtt 
of~er several urgent pleas: 
1) listen to us--for all you know, we might have something. 
2) treat us like adults and maybe we'll act that way. 
3) cut us in on the action; it's our school as well a~ yours. 
4) teach us what we need to know now so we can use it in our 
.· :·. ··4 
lives. 
The author is currently serving as a high school principal in 
,,.,,.. 
a suburban setting and as a result has been in a post tion to exper· 
~ence the pressures of student activism. He has found that pres-
~ure from various groups is becoming a routine event. Kenneth 
3 
Harold Taylor, "Student Activism Steers Away From SDS and 
roward Educational Reforms," Natioris Schools, LXXXIV, No. 1 (July~. 
tl.969), 39. 
4 
High School Student Unrest," p. 7. 
3 
Erickson concurs: 
Yesterday's protests by individual students are being 
5 
mobilized into group protests in today's new activism •. 
The nresent student activtst movement i's being generated pre-
dominately from within the high school. In de~crtbing this move-
ment the editors of Education, U.S.A. reflect: 
Despite the widespread wish to pin the blame on some con-
spiratorial plot hatched off-campus, the facts don't usually 
' bear out this theory. For example, only 5 percent of the 
~r1ncipals in the NASSP survey reported SDS involvement in 
their schools. The Lemberg Center for the Study of Violence 
investigated the school disorders of 1968 and could find no 
evidence of outside plotters. Other knowledgeable observers 
agree. The unrest, it seems, is largely homegrown in the 
schools themse lves--and the answers,. must be found there. 6 
Lawrence M. Brammer, chairman of the department of Educa-
~ional 'Psychology ·at the University of Washington in Seattle, 
5 
Kenneth Erickson, "Activism in the Secondary Schools: 
~nalysts and Recommendations," Bureau of Educational Research 
~nd Service, University of Oregon (Maren, 1969), p. 7. 
~ 6 --- -
"High School Student Unrest," p. J. 
stresses that teen-sge youths have awakened: 
Teen-age youth are discovering that organized demon-
strative protest is effective in provoking change.? 
4 
Brammer describes the middle~classAmerican high school student 
as docile but in discussing the new breed of student, he states: 
There are signs that the docile student image is bei-ng 
' 8 
replaced by a more rebellious, activist, involved .one. 
A review of the current professional literature regarding 
student activism indicates that national, state, and local educa-
~ors and political leaders are extremely concerned about the poten-
~ail threat of the activist movement. 
On September 10, 1969, United States Commissioner of E~ucatior 
James E. Allen, Jr. informed state superintendents that 340 inci-
ients of serious student disturbances had occurred in thirty-eight 
states during a four-month period in the past school year. Com-
~· 
:nissioner Allen appealed to educational leaders to address them-
selves to the issues which cause student unrest and to plan actionE 
~hich will minimize avoidable tensions in our school districts. 9 
7 
Lawrence M. Brammer, "The Coming Revolt of High School 
Students," The Bulletin of the National Association of Secondary 
School PrinCI'l3a1s, LII ("September, 1968), 18. 
8Ibid, p. 18. 
9James E. Allen, Jr., 0 High Schools: Next Tar8et for 
Tnrest," U,S. News and World Report, LXVII, No. 12 {September 22, 
l969), 65:" - - -
5 
Gregory Anrig, director of the di vision o.f Equal Educational 
Quportunity, United States Office of Education~ also reminded 
school anministrators of the potenttal for student disturbances in 
the high schools. While there are only sixteen hundred four-year 
olleges and universities in the United States there are twenty-si 
thousand high schools which enroll two and a half times .the number 
f students enrolled in four-year colleges. Anrig conveys the 
npleasant thought that the younger high school student is poten-
ially more volatile than his college counter part. Anrig's con-. 
ern is clearly evident in the followi~g comment: 
While the press and television are not yet rocusing 
prime attention on high school unrest, school boards m~st 
share the concern that alternative's to violence and ·repressio 
must be found and put into effect before the situation in the 
10 
high schools becomes explosive. 
,,· 
nrig believes that high school confrontations are more often yola 
ile. As a result, he believes that high school disorders are 
sually more physically dangerous than college disorders. 
In the State of Illinois, Cook County School Superintendent, 
obert Hanrahan, sent a memorandum to all district superintendents 
n June 11, 1969, (See Appendix A) summarizing a Student Unrest 
LO Gregory R. Anrig "Those High School Protestors: 
ut Up With Much More?~ American School Board Journal, 
o. 4 (October, 1969), 21. 
Can Boards 
MLVII, 
6 
sponsoreQ. on May 21, 1969. Hanrahan•s memor-
ndum listed eight suggested procedures to opviate student unrest 
violence. 
The theme of the National School Boards 'Association Conventio 
cheduled for April 11.;.14, 1970, was "School Boards in an Era of 
Obviously, the theme indicated the concern ot this 
association regarding the current threat of s·tudent acti-
School boards unsure of how much larger a voice ~o give 
tudents in shaping educational policy should attend to'the recent 
of the .United States Office of• Educ a ti on. 
Add to the USOE's recent proliferation of new faces and 
,"': ,· «:~·«&>, 
units a young manna.med Anthony J. Moffett, Jr., who :will 
'. 11 
direct the newly established Office of Students and Youth~ 
' , r.~:'"' ' 
The administrator who takes a positive attitude tows.I'd' stu-
, •'' ... ,_ .··,:, ~~t 
ent activism seems to be in a more tenable position than tho~e 
ho do not. The editors of School Management point out: 
School administrators who have emerged unscathed from 
recent encounters with the •new student' appear, by and large, 
to have operated on the premise that activism is basically a 
12 
goal thing. 
11student Involvement," American School Board Journal, MLVII, 
o. 5 (November, 1969), 8. 
1211 . . Special Report on Student Unrest in the Public Schools," 
chool Management, XII, No. 11 ('November, 196ti), 52. · 
;. ' 
'· 
•, 
1 
Scott Thomson, Superintendent of Schools in Evanston, 
:111nois, pofnts out some positive aspects of student activism': 
Activism in the hi.gh school can also be valuable. 
It can get young people involved in profound social issues. 
It can present a working exercise in the relationship between 
freedom and responsibility. 
Unfortunately, activism was initiated· and is presently 
led by student radicals with a poll ti cal purpose. Th.e pur-
pose is revolution, the replacement of our present insti-
tutions. Schools are to be the beachhead for thls invasion.· 
What is most needed now is for students and teachers to 
wrest initiative from the radicals and to place the movement 
in the hands of responsible leaders corrnnitted to the demo-
cratilJprocess as well as to the solution of burnin~ inequi-
ties. 
• 
School administrators are finding that it is a routine· part o1 
~heir daily responsibilities to interact with activist studijnts. · 
~nrig concurs: 
Whtle we may be offended by some of their techniques, 
we ought to recognize that many student demands are sound 
and legitimate demands for educational improvement.14 
Thomas Shaheen, Superintendent of Schools in Rockford, 
·11inois, believes that secondary schools have long been in need 
bf change. Shaheen feels that administrators have attempt~d to 
~olve their problems by "getting tougher" and that technique serves 
~o more to ensure better behavior than it serves as a curb on 
13scott Thomson, cited in Erickson, op. cit., p. 26. 
14Anrig, "Those High School Protestors: Can Boards Put Up 
f1 th Much More?" p. 22. 
Superintendent Shaheen corrnnents: 
Let me prophesy that, even when the problems go away 
through the use of these methods, they go away to come anothe 
day, because the problems have been a ldng time abuilding in 
our schools--! have seen them for 17 years as a student, and 
for another 29 years as an educator. 15 
Richard H. Ichord, Congressman from Missouri and Chairman 
f the Comrriittee on Internal Security, sent a letter to the 
ation's school sup~rintendents alerting them of recent activities 
r the militant Sti1dents for a Democrati.c Society. (See Appendix 
) This co'!lllTlunication of December 15, 1969, also included a pamph 
16 
et entitled, "SDS Plans for America 1s High Schools." 
Congressman Ichord extended the assistance of tne Committee 
n Internal Security to high school administrators whose schools 
·ace the challenge of disruption by the militant Students for a 
,,..· 
emocratic Society. He also reminded administrators that the 
econdary schools of America~~serve as significant bulwarks in our. 
emocratic way of life. 
The high school principal is in the direct path of the studen 
ctivist movement. Erickson explains: 
15 Thomas Shaheen, "The New Beat In Our Schools," Illinois 
rincinal (December, 1969), p. 5. 
16 -U.S. Congress, House, A Report, SDS Plans For America's 
1 h Schools," 9lst Cong., lat seas., l~. pp. 1=!2. 
9 
School administrators cannot postpone involvement: 
they cannot watt until all the answers are in. They are the 
ones that must react to the forces of student activism and 
provide the answers. The high school PPincipal, in par-
17 
ticular, is the man on the spot. 
Erickson in stressing the princtpalh role in the current 
~ducationel scene, .comments: 
Todays secondary school administrator needs to analyze 
and keep in perspective the conflicting demands that face 
him. He needs to study his own emotions and motives, anQ.. 
to be in control of them at all times. He must work toward 
understanding why others act anc1 react as they .do. He 
should be a genuine facilitator of' the two-way communications 
process with students. He must improve his decision-making 
skills, knowing when to act, and when to watt and investigate. 
His decisions should not be made at a time of emotional invol-
vement, nor should they be ma.de hastily without proper' counsel 
when warranted. (Each principal should have access to legal 
counsel when needed.) He should try to foster greater invol-
vement of students, faculty, and parents in the formulation 
of local policies and procedures. Finally, the administrator 
should try to be secure in the face ,of cri ttcism !Bd realize· . 
that he can never please all people·'at all times. · 
In addi,tion to the pressures of the student activist movement, 
he high school principal has found that his role has been changed 
)Y other Pressures that are related to the student activism so 
)revalent ln todays secondary schools. 
17Erickson, "Activism in the Secondary Schools: Analysis 
.nd Recommendations," p. 26. 
18 ~, p. 28. 
-) 
Bernard Bard describes the changed role of the high school 
~rincipal in the New York City school system. Bard comments: 
10 
On the high school level the principal's defensiveness 
is extended not only to the school system but to his own 
career. While he tries to fend off assaults from those as-
piring to his position, the principal is· confronted by 
assaults on this authority from within the school house. 
His freedom of action has been abridged especially by the 
teachers union. What were once his prerogatives of office 
19 
must now be negotiated with a cha~ter chairman. 
·n summary of the principal's changing role in the New York City 
~chool system, Ba.rd concludes: 
His position as chief executive of the school, free to 
work out problems through 'professional cooperation 1' is now 
covered by, of al~ things, a grieva::i.ce procedure. He can't 
just let an incompetent teacher go but must def end his low •'' 
20 
rating at a hearing and provide documentation if challenged. 
William B. Boyd, President of Central Michigan University, 
n summarizing the administrator's current- position, states: 
19 Bernard Bard, "On the Razor's Edge," Saturday Review 
January 24, 1970), p. 59. 
20 
Ibid, p. 59. 
11 
• 
My own conclusion is that we must rely.less on authority 
and more on leadership if we are to be effective in reshaping 
American education to meet the needs of the youth. If student 
radicals believe that coercion is necessary to produce a 
change, we must have the courage to oppose them in those 
. ' 21 
tactics and the wisdom to offer effective alternatives. 
• 
The medium of television has brought to this generation of 
tudents instant exposure to the world around them. Television nas 
lso Provided the current generation ~ith a new and refreshing 
ethod of learning. Harold Taylor, former college president-~nd a 
. . J 
rolific writer, feels that television has had a profound . ..affect 
non teen-agers. He believes that the 18,000 hours boys an~ girls. 
pend before a·television set, as against the 10,000 to 12,000 
ours they spend in classrooms are showing their effects. Students 
a.ve found television to be another source of information about 
,.· 
,hemselves and their culture. Television provides instant know 
edge. Students see campus violence as it happens hundreds of mile 
way. They watch as men land on the moon. Television has caused 
oung neople to seek instant answers to problems, no matter how 
omnlex. Student.a have become more cognizant and perceptive' as a 
esult of n:ievision. Television provides information and education 
n an informal manner. It requires much less effort to watch a 
William B. Boyd, "Student Unrest in the University:: Impli-
ations for the Secondary School," Bulletin of the National Assoc-
a~ .!?.! Secondarv School Principals, LIII, No.~7 (May, 1969), 
• 
12 
television set than it does to read a book or newspaper. Whi~e it 
~rings information to youth in an easily digestible fashion, it 
~lso contributes much to student unrest and to the impetuousness of 
22 
~res sure groU'os. 
Charles D. Jay, Office of.Public Instruction, State of 
r111nois, stresses the importance of the activist movement for 
~11 Americans. Jay states: 
No thinking American can ignore the youth rebellion. 
He need not endorse the demands of youth, but he cannot 
support his position by a refusal to study carefully and 
analyze the conditions of "modern-day life wnich have cul-
23 
minated in the phenomenon. 
Academic officials describe the current youngsters as the 
'new breed" to whom the tradi tiona 1 campus seems wholly outdated. 
)r. Samuel B. Gould, chancellor of the State University of New 
... 
"ork, explains: 
Instantaneous communication through newly developed elec-
tronic means has cut v·ery deep into the uni versi ty 1 s earlier 
22 
Taylor, "Student Activism Steers Away From SDS and Toward 
~ducational Reforms," pp. 39-40. 
23 
Charles D. Jay, "Generation Strife--Cracks·in the American 
~ream," Illinois Journal of Education, LX, No. 7 (December, 1969), 
~. 
: \ 
13 
monopoly on learning. Students come to the university campus 
with a greatly conditioned vision of iire and the world 
around them. They quickly begin to look upon the university 
as any bold adventurer might at an unnecessarily fussy, but 
well-meaning aunt or uncle who keeps warning about wearing 
one's galoshes to prevent the common cold, when he is already 
24 
busy putting on his space suit. 
~?u..;.._r..:-p_o_s_e of the Study : 
The purpose of this study is to.analyze the specific effects 
:>f student activism upon the perceived ieadership role of the 
secondary school principal. An interview instrument has been 
ieveloped to obtain principals' interpretations of their leader-
)hip roles as they view these roles in keeping with the present da~ 
3tudent activist movement. This study attempts to transcend the 
~omnlex aspects of this movement and to··rocus upon the effects that 
~ctivism has upon nrtncipals' perceived leadership roles. 
rethod and Procedure: 
The following six hypotheses were formulated to determine the 
-he effects of student activism upon the perceived leadership role 
)f secondary school principals. 
• 
I. Principals, in dealing with student activism, should think 
more in terms of positive educational change than in terms 
of repression and control. 
24 
"The Real Revolution on Campus, 11 U. s. News and World Report, 
..iXVII, No. 2 {'January 12, 1970), 29-30.- -
II. Princinals have experienced the need to open new channels 
of communication to develop better understanding among 
students, staff, and parents. 
III. Principals have recognized the need for student involve-
ment in the planning and implementation of student extra-
cur~icular activities. 
IV. Principals have the direct responsibility to provide 
alternatives and solutions that will prevent conflict 
and confrontation by student activist groups. 
V. Principals must rely less on authority and more on leader-
shi~ to develop rapport with dissident student groups. 
VI. Principals, in responding to the potential threat of· 
student activism, have developed specific plans to main-
tain school decorum. 
.. 
The hypotheses were formulated after. a review of the current 
~iterature, and they were initially screened by three superinten-
aents, three assistant superintendents, and five principals. All 
Df these administrative officials are currently serving at the 
secondary school level. After the initial screening process was 
~omuleted, a final draft was prepared which resulted in the hypo-
~heses in their final form. 
An interview instrument in the form of a series of questions 
ras developed to establish or negate the hypotheses of the study. 
A total of thirty-four principals were interviewed in high 
achools, many of which had experienced student activism, racial 
7 iolence, Parental pressures, and ~eacher militancy. The principal: 
nterviewed also represented schools with widely varying socio-
:conomic backgrounds. Schools ranged from totally Caucasian 
15 
student bodies to raciallv integrated schools, and from those that 
experienced little, if any, activism, to those where violence 
necessitated the temporary closing of the school. 
The rersonal interview offered the respondents the oppor-
tunity to react to the questions in keeping with their perceptions 
of the princi~al's leadership role. A weighted scale enabled the 
author to evaluate the responses to the interview instrument and 
to relate these evaluations to the specific hypotheses of the 
study. 
In addition to an analysis of the.current literature regard-
~ng student activism and the personal interviews with principals, 
3.n in-depth study was made .of five secondary schools where yiolence 
~esulted in the temporary closing of the schools. The standar-
aized interview format was supplemented by specific questions which 
brobed and focused upon the effects of student activism and their 
- -~. . 
~elationshiP to the perceived leadership roles of secondary school 
1rincinals. These queries addressed themselves to the following 
ssues: 
1. Corrrrnunication technique~ that facilitated principals' 
leadership roles during periods of conflict 
2. Operational plans principals developed to prevent 
further confrontations or disorders 
J. Specific techniques principals utilized, in interaction 
with dissident student groups 
4. Utilization of law enforcement officers-•time, location, 
method 
j\ .·:-------------------~-----....., r
, .. 
~:· 16 
5. Utilization of community leaders--time, location, method 
This study was conducted in selected school districts in the· 
rrest suburban and southwest suburban counties of DuPage, Cook, and 
. 
vill. No respondent or school that participated in this study will 
::ie identified by name in any p~rt of the study. 
~imitations and delimitations: 
The personal interview.technique provides for two-way 
communication, and it gives both the.interviewer and the respon-
ient the opportunity to obtain immedi~te clarification of an in-
~erence or statement that is not clear. 
~ersonal intervie~ techniques present situations for error 
ind bias to occur. Several positive factors, however, were of 
ssistance to the author in conducting this study. The author 
s emnloyed in the same kind of a professional position as the 
... 
"'esnondents. He has some knowledge of the current problems that 
·~gh school principals encounter in exercising their leadership 
•oles. Also, the author is familiar with the terminology and the 
~nguage of the profession as used by principals in the discussion 
Df their roles and responsibilities. The author having served his . 
Dresent school district for the past fourteen years is personally 
i cqua.tnted with many secondary sc~ool principals within the geo-· 
1 raphic boundaries of this study. He is also aware of special 
• haracteristics that make some schools within this study unique. 
17 
The purpose of this study is limited to the effects of stu-
dent activism upon the perceived leadership role of the secondary 
school principal. The study is further limited to the perceptions 
of principals in secondary schools only. It·is also delimited to 
selected secondary schools in the suburban counties of Cook, 
DuPage, and Will, in the State of Illinois. 
Much has been written with respect to student activism, but 
the vast majority of literature contains an abundance of opinion 
and a dearth of factual information • 
.. 
The candid information obtained from high school principals 
who exnerienced on-the-spot· confrontation and violence is an 
invaluable part of this study. The in-depth probe of five . 
s.elected secondary schools that were temporarily closed because 
of student activism was conducted to obtain information .from 
~rincinals who were directly involved in confrontation. 
Within the past year, high school principals have learned a 
great deal about how to anticipate and how to cope with disruption 
Pf the school as a result of student activism. Many principals 
~ere not Prepared, and they did not have specific plans developed 
to adequately control confrontation and violence. 
Principals who experienced extreme forms of student activism 
gained valuable and painful experience in coping with school dis-
runtions. These principals have since developed operational tech-
~iques that are proving to be effective in maintaining the orderly 
18 
~recesses of the school. 
The author found that nearly every principal who had exper-
ftenced violent confrontation had some specific information to 
imoart regarding techniques that he found to be effective during 
the period of crisis in _his school. Techniques that some princira1 
found to be highly effective during confrontation were not even 
utilized by other principals during their periods of crisis. Also, 
techniques utilized effectively by some principals were found to be 
~otally ineffective by other principals in different school set-
:tings. .. 
While conducting interviews with secondary school principals 
regarding student activism, the author found them to be cooperative 
~nd sincere. In discussing this subject, principals spoke with 
ieep emotion and their facial expressions, mannerism$, tones of 
1oice, and total sincereity of response indicated their perception 
.. · 
~f the serious nature of the student activist movement. The deep 
~eeling these administrators revealed when discussing student acti-
~ism was often as significant as the specific words they chose to 
~x~ress themselves. 
Some administrative officials, especially secondary school 
Principals in racially integrated schools, have developed extensive 
Plans to cope with student confrontation. One secondary school 
Principal who was a respondent in this study has prepared a de-
~a iled nlan for the security of his buildih~. The plan provides 
, ·' ,' 
19 
for four levels of building security; the specific level utilized 
~.vould depend uuon the severity 01· the emergency at the moment. 
oroceeding from mere routine awareness to the most intense securit~ 
orocedures, each level of security is described as follows: 
Condition One - Surveillance, Condition Two - Minimum Security, 
Condition Three - Intermediate Security, and Condition Four -
~1aximum Security. This security plan is extremely detailed. 
(See Appendix C). 
The editors of Education, U.S.~. describe the strategy of 
.. 
some administrators as follows: 
School tactical plans for handling disorders describe 
officials with responsibility for action; how the rest of the 
staff will be deployed; what will be done about bells, false 
alarms, the intercom, the telephone; how to flash fast infor-
mation, scotch rumors, and keep out unauthorized visitors; 
how and when to use bullhorns, walkie-talkies, still and movie 
cameras, and tape recorders; when to call in the police; and 
who will talk to reporters. The seriousness with which some 
systems have gone about their planning gives their strategy a 
distinctly military ring; the 'command post' is designated, 
liaison teams are assigned, nurses are designated to treat 
inj~ries, methois of 'securing' the library, the lavatories, 
the records and office areas are outlined, as are provisions 
for Mobile unlts for 'perimeter control', citizen's arrests, 
'staff runners', location or5 plainclothes officers in un-marked cars, and so forth.2 
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CHAPTER II 
REL~TED LITERATTIBE AND CURRENT AFFECTING 
FORCES OF THE STUDENT ACTIVIST MOVEMENT 
Donald Barr, headmaster of New York's Dalton School and 
a former administrator at Columbia University, is deeply con-
Derned by the ruthless, reckless spirit in today's young acti-
v-is ts. 
• 
Barr believes that the rebellion that parents are financing 
s not one revolution, but three. In discussing these revolutions, 
Barr notes: 
The first is political. It is carried on by New Left 
students, who want to change not only the university, but 
society. The second revolution is radical. It is organized 
by Black militants who are tired of .asking for a little share 
and are going to take a big share of Whitey's good life and 
education. The third revolution is the personal revolt 
against reason, which embraces superstition, fate, mysticism, 
hinpiness, and a dreadful, mindless dabbling in drugs. Par-
ents are directly financing the New Eeft revolution and the 
drug cop-out, and indirectly they are supporting the black 
militants.I · 
Scott D. Thomson, superintendent of the Evanston Township High 
chools, identifies specific alienated student groups. Thomson 
tates: 
We a1_1 know of at least four different alienated student 
groups; (1) the New Left activists, (2) the advocates o.f 
1 
,. Donald Barr, nA \parents' guide to the age of revolt," McCall's 
~-cvrr, No. 1 loctober, 1969), 73. · 20 
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Black Power, {3) the Hippies, and (4) the Third World 
Liberation Fron·t. All make headlines, but each is a unique 
group. The hippies are largely apolitical. They have·drop-
ned out, separating themselves from a society considered 
grossly comnetitive and hopelessly materialistic. Hippies 
are heavily involved with drugs, with mysticism, and with 
communal living. The movement is dimintshing rapidly, per-
hans because the :fashion world has appropriated for middle-
aged matrons many trappings of hippism. ~ 
· '· The New Le:ft activists, in contrast, are deeply com-
mitted to Political action. They want change, the more radi-
cal desiring revolutionary change. They organize protests 
and engage heavily in political education. They tolerate 
hippies but scorn them as whimsical, not to be counted on 
for.the tough in-fighting. Activists plan to reshape society 
by assaulting schools and gaining power. Hippies flee from 
power. 
.. 
Another groun. the advocates of· Black Power, sometimes 
form alliances with the activists, however, most Black Power 
leaders are extremely cautious about white influence and will 
accept assista.nce with skepticism. The Black Power students 
of htgh school age concentrate on specific issues of radical 
discrimination such as proposals for an Afro-American curri-
culum, the hir~ng of black teachers and administrators, the 
nurchAse of black products, the display of black art, etc. 
Black Power groups have become increasingly demanding of 
'White Institutions,' Black initiat~ve seems the order of the 
day. · 
The Third World Liberation Front, a relatively new group, 
resulted from a pArtnership of the more radical black and 
white students into a united front for 'the rights of all 
opDressed peoples.' Because they are almost exclusively 
political revolutionaries, this group's influence at the 
high school level .may not develop--until next year. 
Each movement enshrines its intellectual heroes. The 
New Left loves Sartre for the nihilism in his existentialism,, 
C~e Guevara for a consuming personal commitment to revolution 
against privilege, Herbert Marcuse for dissecting contemporary 
institutions, and Ho Chi Minh for embarrassing a computerized 
Pentagon. The Black Power activists worship W.E.B. DuBois 
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for a prophetic insight into the condition of the black man 
in A.merica; they revere Malcolm X .for publicly challenging 
the superiority of whites; and they respect Stokely CarmichaeJ 
for popularizing the movement. For the Third World people, 
Eldridge Cleaver and MaoTse-tung are saints to save all non-
whites everywhere. And of course our Hippies, the lovable ; 
Schmoos of the 1960 1 s are dedicated to Papa Pot and Mama Meth. 
Although a great majority of students remain content, con-
~ervati ve /1 and. apathetic, a determined minority ot: restless college 
students has forced us to re-examine and change many regulations 
"hat were once thought of as inviolate. Lewis B. Mayhew, prot:essor 
Jf education at Stanford University 11 comments on dissent: 
Virtually every student uprising during the lRst four 
years has been caused because an administrator denied students 
nrocedural rights. • • • Behind every successful student 
outbreak stands some administrator who exercised discretion 
without legitimAcy. Properly structured grievance procedural 
rights could have kept grievances within legitimate bounds. 
The technique of direct administrative handling of dis-
ciplinary ma.tters has lost its legitimacy in the eyes of stu-
dents and of many faculty and this should be recognized and 
changes made. . 
Whether or not a student burns a draft card 11 participates 
in e civil rights march 11 engages in premarital or extra-mari-
tal sexual activity, becomes pregnant, attends church, sleeps 
all day and drinks all night is not really the concern of ••• 
an educational institution. 
When colleges regulate such beha~ior, as many do11 they 
are by implication taking responsibility for developing 
2 Scott D. Thomson, "Activism: A Game for Unloving Critics," 
3ulletin of the National Association of Secondary School Principals 
""III 11 No.J37lMay, 1969), 143-4. 
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patriotism, one system out of several standards, one system 
of, health standards, and one religious stance--activities 
which ar~ more properly the province of other social insti-
tutions._; 
s. L. Halleck, profess6r of psychiatry at the University of 
visconsin, summarizes the most significant aspects of student un-
,,.est. Halleck states: 
1. Some students reject the political and economic status 
quo and aremaking vigorous attempts to change the struc-
ture of our society. These are the student activists. 
2. Some students reject the values of their society as 
well as the values of their own past and are developing 
a style of life which is contradictory to the Western 
ethics of hard work, self-denial, success, and respon-
sibility. These students sometimes participate in effort~ 
to change the society, but for the most part they are witt· 
drawn and passive. They can be described as alienated. 
J. Both activist and alienated students tend to come from 
affluent middle- or upper-class homes. They are sensitive 
and perceptive individuals. They are also highly intelli-
gent. 
4. Both activist and alienated students have difficulty in 
relating to adult generations •. ··They are articulate, 
irreverent, humorless, and relentless in their contempt 
for what they view as adult hypocrisy. Such youth are 
highly peer-oriented. They turn to one another rather 
than their narents when shaping their belief systems or 
when seeking emotional support. 
5. Alienated students and, to a lesser extent, activist 
students find it difficult to sustain goal-directed 
activity. Their capacity to organize for any kind of 
action is limited. They often fail at work or school. 
Even their political efforts seem highly disorganized. 
31ewis B. Mayhew, "Quotes on Dissent," Phi Delta Kapnan, 
KL, No. 1 (September, 1968), 19. 
6. Alienated students live 8t the edge of despair. 
Although they seem at times to be enjoying life, there 
is always a sense of foreboding about them. Often they 
become depressed a.nd suicidal. Activist students are 
nore emotionally stable but are alsp prone to deep feel-
ings of hopelessness and self-pity.4 
Educators are extremely concerned today.about the mounting 
iave of lawlessness that orten·crests into violence. The riots 
pn the University of California campus at Berkeley and the vio-
!lence at Columbia University set the tone of the new breed of 
r:i.ctivists. 
Sidney Hook, professor of philosophy at New York University, 
~laborates uron the consequences of the events at Berkeley: 
Shortly after the riotous events at the University of 
California at Berkeley in 1964, I predicted that in con-
sequence of the faculty's refusal to condumn the student 
seizure of Sproul Hall, the administration building, American 
higher education would never be the same again, that a turn-
tng point had been reached in the pattern of its develor.>ment. 
I confess, however, to surprise at the rapidity or the change, 
if not its direction, and by the escalation of the violence 
accompanying it. 
Equally significant in determining the changing intell-
ectual climate of our universities are some of the secondary 
consequences of the accelerating disorders. Among them are 
infectious, sometimes paralyzing, fear in administrative ranks 
lest their camnuses erupt; confusion, bewilderment, and divi-
ded loyalties among faculties, together with some Schaden-
fruede over the humiliation of their administrations at the 
hands of disrespectful student militants; outright encourage-
ment of student violence by disaffected, younger members 
of teAching staffs; sustained apathy among the majority or 
• 
4 
s. L. Halleck, "Hypotheses of Student Unrest," Phi Delta 
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students whose education has been interrupted by radical 
activists; and the mixture of rage and disgust among the 
gener~l public whose political repercussions already have 
been damaging to the cause of higher education.5 
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Donald Barr in describing the mode of operation of students 
at Colu."llbia University states: 
In Anril, 1968, for inst~rnce, some students at Columbia 
TJni vers i ty set the new pattern !'or modern campus insurrection. 
The rebels' parents believed--some tell me they still do--
that their sons were rioting in order to keep the university 
from building a· segregated private gymnasium in a public park. 
Actually the SDS, after trying and failing with other issues, 
picked up the gym issue as an afterthought and thereby managec 
to stir up just enough vague turmoil to enable the activists 
.to 'liberate' a building--and. in the excitement another, and 
another. • 
Then, when the university began to surrender on the 
'iss1ies', the rebels altered the issues. When the authoritie:: 
hesitated to call in the police, the rebels intensified the 
provocation, until the administratio.n felt it had no choice. 
The university's president (who wa.s eventually compelled to 
resign) glumly reported that 'the mere shock of seeing a large 
force of helmeted police on campus, followed by the sight and 
the firsthand experience of violence, brought to a head the 
unease and emotions of many students'. 
' ~· 
The rebels won by being beaten. There is an art to 
making demands. A good demand rallies the crowd, divides 
the fac!1lty, and forces the administrators to take a stand. 
Often it is difficult to thihk of demands to which the college 
nresident will not surrender. But somehow he must be shown 
~o be 'unwilling to listen,~ so students now demand things 
that have nothing to do with college; an end to the Vietnam 
war or the release of some Black Panthers somewhere. The 
more arbitrary the demand, the more 'idealistic' it will geem 
to the Sociology Department and to the radicals' parents. 
5 
· Sidney Hook, "Who -Is Responsible for Campus Violence?" 
Baturdav Review, LII, N?• 16 (April 19, 1969), 22. 
6Barr, "A parents~. guide to the age of revolt, 11 p. 154. 
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Sidney Hook discusses the implications or the lack of discip-
linary procedures that followed the violence at Columbia Univer-
sity, Hook concludes: 
At Columbia, Acting President Andrew w. Cordier had 
petitioned the courts thr~:mgh the Dean of the Law School. to 
dismiss the criminal charges against the Columbia students 
arrested for serious offenses last spring. The court was 
assured that the University would apply appropriate discip-
linary measures to those guilty. The cases were therefore 
dismissed. In December, a Columbia College disciplinary 
tribunal of two teachers--one of them an instructor serving 
as chairman--two students, and an administrator decided to 
imnose no penalties on the students whatsoever despite the 
fact that the students proudly admitted violating University 
regulRtions and, to boot, denied the authority of the tri-
bunal to judge them. This incred1ble decision was taken in 
order 'to re-establish student relationships to the univer-
sity'. These students had won complete amnesty for actions 
that had been deemed worthy of criminal prosecution when they 
had occurred. Twice hearings in. the Law School were vtolentl~ 
disrupted by invading SDS students, and the faculty members 
of the panel were insulted with gutter obscenities. No one 
even dnred to suggest that disciplinary action be taken 
against this new wave or disruption. The administrators and 
many of the faculty of Columbia University f'or months were 
deenly distraught. It appeared to some observers as if the 
University petition to have the criminal charges dropped 
against the students was a. ruse by the administratton to ingrf· 
tiate itself with the militant students, to prove its 'good 
will' toward them and, in this way, buy some campus peace. I1 
so, the strategy f8iled. It provoked only contemnt, jeers, 
and a stream of foul, four-letter epithets from the militants 
who held out for complete Amnesty, from the outset. 
Encour~ged by the Amnesty, the Columbia SDS, with aid 
from outsiders, began to disrupt classes; a leaflet was dis-
tributed to .;ustify such 'classroom intervention 1 • In some' 
instences, students tore the notes out of their teachers' 
hands; in others, they shouted them down. By December, ,. 
according to one source, as many as thirteen 'interventions' 
had been perpetrated. No action was taken either by the 
faculty or by the administration. An inquiry from an educa-
tion editor, who h8d gotten wind of the situation, went 
unanswered. No one on campus would talk for publication. 
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Their appetttes whetted by the complaisance or timidity 
of their victims, the students of the SDS escalated the scale 
of their disruptions. The Columbia Soectator of Febru8ry 27 
renorted that 'Xembers of the SDS yesterday interrupted nearlJ 
forty classes in six University buildings'. 
Finally on March 10, a public statement in response to 
these outrAges was tssueri by a hundred, mostly senior, pro-
fessors. In it they declared that the University had an 
obligation to defend itself against hooliganism. Referring 
to the Policy of ernnesty, they criticized the abandonment of 
disciplinary Proceedings for previous serious infractions. 
President Cordier immediately rushed to endorse the statement 
taking care, at the ~ame time, to minimize the number of clas~ 
disruntions, but failing to explain why he had remained silent 
about the breaking uo of classes in December, although he was 
aware of it, and why 7he had welcomed the abandonment of dise-inlinary proceedings. 
• 
Fortunately, many college administr~tors are handling student 
~retests in a more positive fashion, and many protests are con-
~ucted for causes and changes that are legitimate. 
4 recent editorial from the Chicago Daily News appeared as 
s guest editorial in the Worth-Palos Reporter. This editorial 
~ummarized a survey by the Urban Research Corporation of Chicago. 
IThe editorial is as follows: 
If vou believe that protests on campus are always led 
by leftists, that they are always violent,. that they always 
disrunt normal operation, tha.t the protesters always nresent 
inflexible demRnds, that college administrations always sur-
ren0er meekly--then you're wrong, according to a survey con-
ducted by the Urban Research Corp. of Chicago. 
In fact, the agency said, 76 per cent of the protests 
among the 292 studied' resulted in no destruction or violence 
7 
·Hook, 0who Is Hesponsible for Campus Violence?" p. 22-23. 
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of any kind 1 ; 60 ner cent did not interrupt college routine; 
'nonnegotiable demands' were mAde in only 6 per cent; the New 
Left participated in only 28 per cent;. of the 215,000 direct 
PRrticipants, 3,652 were arrested, 956 suspended or expelled 
and 708 plgced on probation, end 69 per cent of student 'de-
mands' remain unmet. The major issues at stake were local--
such as student narticipation in college affairs--and not the 
draft or other national policy; and the higher the 'scholastic 
aptitude' of a student body, the more likely the students are 
to conduct protests. 
Urban Research studied protests on<)2 campuses (includ-
ing 17 in Illinois) with an enrollment of 2,200,000, about 
one-third of the nation's total. Its conclusions are borne 
out by a recent insurance study that shows 1968--a lively 
year in campus protests--toihave been comparable to tne five 
preceding years in insured losses on campus •. 
We present these considerati'bns in the interest of set-
ting the record straight, reassuring parents and doing justice 
to both protesting students and the institutions that were 
their targets. Most student protesters, whether right or 
wrong in their aims, are since~e yo·ung people who see wrongs 
and attempt to eliminate them.tl · 
It is apparent that while student dissent and militancy origi-
nated at the university level, it has filtered down into the secon-
nary schools where it is a growing movement. The news media are 
tnresently shifting the focus from the college scene to extensive 
coverage of the secondary school dilemma. 
Secretary of Health, Education and Welfare, Robert H. Finch, 
3ddressed the con_vention of the Na.tional Association of. Secondary 
School Princinals and spoke within the conventions theme "What's 
1ight With American Education." Finch stated: 
~ . 
.. 
"Facts on Student 'Protest," Ch:icago Daily News, Guest Editor-
al, Cited by the Worth-Palos Reporter (E1ebruary 12, 1970). 
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U.S. high schools ere in a state of breakdown, whose 
symptoms are all too clear, violence, drugs, dropouts •.• 
the uasstve acquiescence of boredom • 
but profoundly unhappy students.9 
• • incredibly mobile 
Rowland Evans and Robert Novak, syndicated columnists writing 
in the Los 4ngeles Times, attribute much of the student unrest at 
the high school level to race turmoil. Evans and Novak state: 
While the black ghettoes and college campuses have 
been relatively quiet, the nation's public high schools are 
suddenly develoning into the most violence-prone and divisive 
battleground of American society • 
• 
No single high school disturbance has the magnitude of 
a Berkeley rebellion or a Watts riot to stir national atten-
tion. But the beginning of the school year lAst Labor Day 
brought with it an epidemic of small-scale violence in. high 
schools in every section of the country--racially connected 
in nearly every instance and frequently starting with Negro 
students assaulting white students. 
' Federal officials here are deeply aware of the grave 
nroblem but can pinuoint neither calJ.Se nor cure. Although 
the Black nanther Party and Students for a Democratic Society 
(SDS) are actively agitating at the high school level, their 
efforts can be traced to only a tiny fraction of the violenre 
Rather, high school turmoil seems a spontaneous reflection of 
national racial tensions and black militancy which, in turn, 
may well breed deeper white hatred and still greater tension. 
Since high schools reopened in September, no day has 
nassed without An incident somewhere in the country. As 
of Nov. 18, with the school year less than one-third com-
pleted, over 225 disorders and disruptions had been reported. 
9 
"l,lhats Wrong With the High Schools," Newsweek, LXXV, No. 7 · 
'February 16, 1970), 65. 
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Throughout the entire Previous school year, there were only 
320 such disruptions. More significant, racial battling 
was minimal five years ago and almost unknown just a decade 
ago. 
TJp to Nov. 18 there had been nearly 900 arrests on 
charges including murder, assault on police, and conspiracy 
to commit arson. The casualty list includes over 200 persons 
injured, including 20 policemen and 12 teachers. Damage to 
schools from habitual window-breaking and occasional arson 
is anybody's guess. 
This sampling of high school incidents during November 
alone reveals ionational blackboard jungle dominated by 
racial hatred. 
The College Entrance Examination Board, the Danforth Foun-
~ation, and the Institute for Development of Educational Activitie~ 
nc., recently sponsored a colloquiumon the provocative topic of 
3tudent activism and the relevancy of American education. Students 
::;eachers, and veteran administrators participated in this sympo-
3ium. The intent of this colloquium was to identify areas of stu-
ient dissatisfaction and ascertain components of the curriculum 
,,· 
vhich need strengthening. The following nine :recommendations came 
3.s a result of this colloquium: 
1. Every school system should anticipate student activism 
in advence and develop a coping strategy based upon 
so1md information on the issues of' rights and privileges 
of students. 
2. The development of new curricula of diversity, integrity, 
and relevance with particular treatment to the questions 
of education for knowledge of self. 
1
°rtowland Evans and Robert Novak, "High School Race Turmoil--
a Frightening Growth," Los Angeles Times, (January 6, 1970) 
Part II, p. 7. 
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3. Viable programs of independent study taking into con-
sideration that the knowledge which is of most worth is 
that which is self-learned. 
~-· Deliberate use of the confrontation as an administrative 
strategy and development of a repertoire of techniques 
for coping with this type of dialogue. 
5. Open communication--a· continuing student-faculty-admini-
stration dialogue over problems important to the school. 
6. A reaffirmation of national goals by a national group 
such as a President's Gommission on National Goa.ls. 
7. A new focus on both school system and local school goals. 
8. Secondary schools should recognize that youth needs 
experience in volunteer service as an avenue to adventure 
and an outlet for its restlessness and enthusiasm. Oppor-
tunities for service should be an integral part of the 
school program. 
9. When a si tu.ation becomes acute and disruption appeA.rs 
i'l1'lminent the schools s£~uld avail themselves of the con-
cept of the ombudsman. 
Whitney Young, Jr. Executive Director ·Of the National Urban 
µeague in New York City, offers several re8sons why he feels that 
~merica is in turmoil: 
The reason we are in serious trouble is that America 
has lived a lie. America wrote a. Constitution in which it 
guaranteed freedom and equality for all of its citizens. It 
then adopted a Judaeo-Christian ethic which talked about 
inherent dignity and worth o·f the human being and then pro-
ceeded to exclude black people. I was in Williamsburg, 
11 
David Mallery, "Student Activism and the Relevancy of 
Schooling," 'Colle~e Entrance Examination Board, the Danforth 
Foundation and (I (D) (E) (~) (1969) p.5. 
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Virginia, not too long ago .and I saw- in a motel lobby a 
nicture of Thomas Jefferson writing the Declaration of Inde-
pendence, and he was just about to finish that line; 'We hold 
these truths to be self-evident that all men are created equ~ 
The interesting thing was that there at ""that very moment was 
a slave that he owned who was fanning him, and I'm sure Jef-
ferson saw no inconsistency because the .way that the society 
had achieved this was to tgnore the 1'act that the Negro existec 
as a human being. Fo.r 250 years he was a piece of chattel, 
and then for another 100 years society rationalized itself 
into saying that black people were basically inferior. This 
is the reason that your textbooks har&ly mention a black per-· .. 
son in history, unless it's somebody like Booker T. Washington 
or George ~fashington Carver. The textbooks could not have 
mentioned people like Nat Turner or Denmark Vesey or Frederick 
Douglas. They could not have talked about black people who 
have made great contributions in history, peonle who have in 
fact discovered the process for refining steel, people who 
hRve discovered the f'irst clock, d,.iscovered the process for 
blood PlAsmq, people who h::we been g:r:eat writers and great 
artists. They could not talk about these people because to 
have done so would have been to have made a lie out of the 
fact that the black man was infertor and so deserved an infer~ 
i or status. 
Sducati.on in fact failed to prepare people to live in 
a democratic society. Our educational institutions, like 
most American institutions, have for the Most part been con-
cerned with nerpetuating what is nnd for serving those. people 
who were useful to the system. They have not been structured 
to ~repare people to grow out of poverty, to rehabilitate 
themselves. They hRve not been prepared to educate poor, 
white peonle from Appalachia, the American Indian, the Mexi-
can-American, or the black American. And so while education 
deserves to be indicted, it is also to the credit or education 
that today we have a revolution at all. Because it was in the 
books that black people learned what in fa6t the Declaration 
of Independence WAS all about and proceeded to engage iq a 
revolt. That's not unusual for our history.12 
12 
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Recent court decisions have tended to increase the individual 
ights of students and at the same time to limit the authority 
f the principal. Robert L. Ackerly explains this new trend: 
Recent court decisions have tended·in the direction of 
restraining the school from exercising many of the forms of 
control over student conduct which it and the community for-
merly accepted as norma 1 and proper. But whatever, the.: 
reasons for these legal actions may be and whatever their 
outcomes are, the impact of court decisions relating to the 
control of student behavior is feit more .immediately and 
heavily by the building principal than by anyone else in the 
administrative or teaching hierarchy. 13 
Thus, along with the many other pr~ssures that are directed 
oward the second~ry school nrincipal, he is also faced with 
ndecision and uncertainty in the courts~ Education U.S.A.'s 
--------
recial Report on "High School Student Unrest" presents the sig-
ificance of the recent case "Tinker v. Des Hoines Independent 
om."nuni ty School District 11 : 
School officials, said the U.S. Supreme Court in the 
famed Des Moines 'black armband' case, 'do not possess abso-
lute authority over their students. Students in school as 
well as out of school are 'persons' under our constitution. 
They are possessed of fundamental rights which the state must 
resuect, just as they themselves must respect their obliga-
tions to the state. In our system, students may not be re-
garded as closed-circuit recipients of only that which the 
1~obert L. A.ckerly, "The Rea sona.ble Exercise of Authority, 11 
he Nattonal Associ_ation of Secondarv School Principals, (1969), 
• 2. 
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stnte chooses to communicate. They may not be confined to 
the expression of those sentiments that are officially ap-
proved. In the.absence of a specific showing of constitu-
tionally valid reasons to regulate their speech, students are 
entitled to freedom of expression of their views. 
This case--Tinker v. Des Moines Indenendent Community 
School District--enunciated a landmark decision which has , 
enormo 11s implications for· every school board and school admini--
strator~ · 
It arose in December 1965 when a group of pacifist-
minded citizens decided to publicize their objections to the 
Vietnam war by wearing black arm.bands during the Christmas 
season. 
School principals, aware of the plan, met in mid-December 
and barred the practice of wearing black armbands, adopting 
a policy that students refusing t~ remove them would be sus-
pended from school. In reversing that policy, the Supreme 
Court said that the demonstration amounted to 1 symbolic speech. 
that was protected by r_ae First Amendment so long as it did 
not intrune on others. 
C.A. Hollister in a speech to the National School Boards 
~ssociation in April, 1969, concluded: 
One can only hope that school officials will view the 
Tinker findings as did a New York Times editorial February 
26, 1969: 'Freedom of expression--in an open manner by those 
holding minority or unpopular views--is a part of the strengtt 
and vigor of our society. So long as it does not obstruct the 
right of others in the classroom or on campus, it must be 
allowed in this country. If dissent ever has to go under-
ground, America will be in real trouble'. 15 
14 
"High Sc'1ool Student Unrest,-" p. 21. 
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Ibid, p. 23. 
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The now famous "Gault decision" made it clear that school 
officials have to afford the protection of the Bill of Rights 
8Dd of the Fourteenth Amendment to all with whom they deal, regard-
less of age. Robert L. Ackerly quotes the Gault decision: 
Whatever may be their precise impact, neither the 
Fourteenth Amendment nor the Bill of Rights is for adults 
. 16 
a lone. 
The editors of School Management also stress the changed 
ettitude on the nart of the courts: 
A few years back, public schQol authorities had a 
free hand in-student discipline. You could interrogate, 
transfer, suspend, or expel youngsters pretty much as you 
saw fit. The standards of dress and conduct you set were 
not subject to judicial supervisi.on. In the eyes of the 
courts, you acted in loco parentis--end that was that.· 
The nower of the superintendent or building principal 
is not drastically reduced today. But it is no longer 
unlimited. Increasingly, in recent years, students have 
turned to the courts for relief from arbitrary school rules 
and discipline. And, increasingly/· they have won their 
judicial battles. 
The courts are agreeing that the student, just as much 
~s the adult citizen, is entitled to constitutional rights· 
of free expression, free assembly, and due process. Depri-
vation of the right to receive an education is important 
enough to the future of the pupil and his ramily that pro-
tests against un::::-easonable administrative authority can be 
expected with increasing frequency. · 
In short, the actions you take to control student 
expression or behavior are subject to judicial veto as never 
before. You might, at some future date, find a traditional 
"T"IOlicy or recent disciplinary action overruled by.a judge more 
'liberal' than you are. It looks like you 111 have to live 
16 Ackerly, 11 The Heasomible Exercise of Authority," p. 4. 
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with this possibility for some time, barring a rightward 
swerve from the libertarianism that currently holds sway in· 
our courts. 
Unless you're willing to risk the embarrassment of court 
reversal, vou must be sophisticated in the drafting and en-
forcement ~f school rules.17 
The editors of Newsweek emphasize the present unrest in our 
nations' schools as follows: 
The signs of disruution and discontent are evident 
on rill sides. LAst year, some 6,000 'incidents'--ranging 
from racial strife through political protests to arson 
attemots--were registered ln the nation's publi6 high schools. 
An estimated one-third to one-half of the U.S. 's 14.5 million 
high-school students have tried~ variety of drugs, and the. 
number of users is ste11dily rising. The wave of student acti-
vism that engulfed college campuses·in the late 160s is now 
beginning to hit high schools in full force, 'radicalizing' 
many of the brightest and most politically aware students just 
as it did their elders a few years ago (significantly~ SDS's 
·weR therman fact ion now plans to dire ct its major recrui tMent 
effort at urban high school students.) And high-school adm1n1:-
strators, entangled in a labyrinth of local, state, and Fed-
eral bureaucracies, lack the flexibility of their uniy3rsity 
counterparts in adjusting to the new student demands. 
Today's youth seem to have less enthusiasm for school. Many 
,3tudents dread going to school because they are bored with out-
ia ted curriculixms, and they feel that schools restrict them in 
~verything from dress and deportment to curriculum. J. Lloyd 
17 11 · 
, "Sti_v1ent Dissenters & The Law, School Management, XII, 
to. 11 (Nove~ber, 1968), 61. 
' 18 i "Wh::it's Wrong i:lith the High Schools?" Newsweek, LXXV, No. 7 
,February 16, 1970), 65. 
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Trump, Associate Secretary of the National Association of Secon-
iary School "'Principals feels that schools are. not meeting the 
needs of students; as a result, students from all socioeconomic 
classes are developing a dislike for their schools. Trump states: 
Our schools fail the middle class as much as they 
fail the deprived. 19 
The percenti.ve high school principal will also be familiar 
.vi th the recommendations on academic freedom released in October, 
1968, by the American Civil Liberti:es Union. This organization 
has intervened on behalf of many stude~t disciplinary penalties 
recently. In addition to keeping informed on court decisions, 
the principal must function within the framework of the individual 
~tghts of students. 
According to the American Civil Liberties Union students 
~ave the followi.ng rights: 
To organize political gro11ps, hold assemblies and 
demonstrations, and wear buttons and armbands with.slogans, 
so long as these do not disrupt classes or the peace of the 
school. 
To receive formal hearing, written charges, a.nd the right 
to anpeal any serious violation of conduct charge. 
To dress and to wear one's hair as one pleases. So long 
as the student's appearance does not disrupt the educational 
nrocess or constitute a threat of safety, it should be of 
no concern to the school. 
To attend school while married or pregnant, unless this 
'in feet' disr11nts the education~l process. 
19 
Ibid, 65. 
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To publish and distribute student materi8ls without pro-
hibition .or comtempt unless they 'clearly and imminently' 
disrupt, or are libelous. 
To live under a 'written rule by law.' In other words, 
students should be told in writing the extent and limits of 
faculty authority so that their rights •are not compromised 
by faculty members who while ostensibly acting as consultants 
or counselors are, in fact, exer~bsing authority to censor 
student exnression and inquiry'. · · 
There are those who view the student activist movement as 
~resenting a real danger to our society. An intelligence report 
DASed unon months of nationwide research and the accumulation of 
ioc1L~ented findings by Congressional probers, U.S. law-enforcement 
.. 
1gencies, and state and local authorities· is presented by William 
Schulz. He discusses the present threat: 
The revolutionary menace consists of a t'lighly danger-
ous minority of perhaps 20,000 activists embedded within an 
overall movement of 200,000 activists and radical dissidents. 
At the core of the movement, security officials agree, are 
two groups, one white and one black, both with grandiose plans 
for the overthrow of a 'decadent' A_rr.ierican society. They are: 
The Students for a Democratic Society, activated in 1962 
by a h8ndful of students from less than a dozen campuses. 
Today, SDS claims 70,000 followers on 350 campuses, and its 
nRtional leaders--virtually all non-students--proudly rattle 
off a string of revolutionary victories scored last year at 
schools from Harvard to San Francisco State. 
The Bl8ck ?Anther Party is a virulent, self-styled 'armed 
revolutionAry venguard. 1 In less than two years, the Panther~ 
h8ve m1lShroomed from a 125-mr-rn contingent based solely in 
Oakland, California to A nationwide operation with 60,000 
syrrrDathizers and chapters in two dozen cities. 'Schooled in 
the Marxist-Leninist ideology and the teachings of Mao Tse-
20 
"High School Student Unrest," p •. 22. 
' I ~ 
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t'.lng 1 , reports the FBI, 1 Panther members hAve nernetra ted num 
erous assaults on police officers and engaged ~n ~iolent con-
frontations with police throughout the country'. 
Thr011gho1lt the en rly P8 rt of 1969, national leariers of 
SDS and the Alack Panther Party held top-secret strategy 
sessions to niscuss plans and coor~innte strategy. The meet-
ings were hardly surprising, for the extremist blacks and the 
revolutionary whites have much in common: a hatred for pre-
sent-day America, an idoliz~~ton of Fidel CAstro and Mao Tse-
tung, an abiding faith in violence as the means of destroying 
American society. 
The Panthers are no more representative of American 
blacks t:v1n the Students for a Democratic Society are 01' 
the country's seven million collegians. But both groups 
have a capacity for disruption that far exceeds their numbers. 
By carefully selecting issues--from the Vietnam war to ~olice 
brutality'--and by exploiting them•fully, they have stirred t 
action thousands who would not normally become involved. And 
the havoc they have wreaked has had far-reaching consequences 
It has jeopardtzed the struggle for civil rights, severely 
disrupted the normal processes of our academic system and 
posed a major threat to the continued existence of our demo-
cratic sy-stem.21 
~ i The doctoral dissertation abstracts indicate a lack of 
~studies with respect to the effects 01· ~-~udent activism upon 
~ . 
~he uerceived leadership role ·of the secondary school principal. 
_he st11dent activist movement at the high school level is such 
8 recent nhenol"'lenon that little time has elapsed for completion 
rf research studies. 
Dr. Kenneth Fish conducted a study from January to April I rn 1969 to rrovide principals with an analysis of student power 
rnd to offer suggestions for coping with it. His study of student 
~-------21 
William Schulz, "Intelligence Report of Today 1 s 1New 
evolutionaries'," The Reriders Digest, (October, 1969), p. 122-123. 
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mrest in fifteen selected high schools from Connecticut to 
Cqltfornia was ~1nded jointly by the National Association of 
~eccndary School Principals, the ~ord Foundatton, and the Mont-
~lair, New Jersey Board of R,ducation. · 
M Fish interviewed students· and staff to record the chron-
ology of conflict and to analyze viewpoints toward it. Principals, 
ol.qck militant students, a.nd involved citizens participated in 
this study. Schools participating in the study ranged from twelve 
1undred to four thousand in student enrollments, and a wide variet~ 
;)f minority racial gro11ps were represe"Qted. Minority group enrol-
:Lments were represented in schools with less than five percent to 
schools with ninety-fl ve percent. The study also included .schools 
rhose corridors have been patrolled by more than one hundred police 
~en as well as schools where no trouble resulted, even though 
3ignificant elements of conflict were pr.?sent--bigness, 'Urban 
e-ocation, and a racially mixed student body. 
Fish concluded in this studv that principals should muster 
"lrior to conflict the resources of administration, staff, students, 
lnd citizens in cooperative efforts to resolve differences. The 
Jasic obligations the ~rincipal bears, according to Fish, include: 
1. To co!ll.municate continually and 1'ully with students 
2. To make needed reforms in the student council 
J. To exuand the ectivities program 
4. To call for and use outside help ~hen it is needed 
~; 
b: •• 
r ~· ~:. 
11'.· 
<!: ~ 
5. 
6. 
7. 
To develop an_ emergency plan 
To work positively with the news media 
' 22 To reform the curriculum 
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The study proposed by the author differs from Fish's study 
in that the hy"Ootheses test the effects of .student activism upon 
he Perceived leadershin role of the principal. Fish places 
mnhasis upon the chronology of couflict and on suggested pro-
edures to cope with actual conflict. The author limits this 
tudy to the effects of activism. 
During the 1968 school year nine ~egional conferences were 
onducted throughout New York State in an effort to cope with the 
ew movement of student power. These conferences provided for th~· 
articipation of students, teachers; administrators, and the New 
!ii 
t- 7ork State Education Deoartment officials. ~­~--
The meetings were 
l 
"' ~~ 
!f 
{ 
\ r, . 
• \ ;, 
i'i 
irected by Bernard F. Haake, assistant commissioner for instruc-
.. · 
i.om:il ser·vices, ~rn1 -ohili-r B. Langworthy, assista.nt cornmissioner 
or pupil services and continuing education. 
At the conclusion of these nine regional conferences, the 
cew, York State Education D~partment prepared a mernorendum. entitled, 
K t~dent Activism tn the High Schools of New York State. 
Thi.s memorandum contained twelve recommendations for adrnini-
trators. These recommendations are as follows: 
22 Kenneth Fish, "Montclair Principal Studies Unrest," National 
ssociation of Secondarv School Principals News Letter, XVI, No. 5 
hay-June, 1%9), p. 1. · 
,. 
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1. Sducational leaders must take the initiative in con-
vincing their profession and their community that student 
sctivism is notentially a constructiv·e force compatible 
with democratic principles. 
2. Gnidelines for handling student activism should be 
developed at the local level, with participation by 
students, parents, teachers, administrators, and board 
members. 
3. Because of constant changes occurring in all communities, 
the superintendent and his staff should maintain a con-
tinuous system of community analysis. 
4. New ethnic and minority groups should be recognized as 
quickly as possible, and involved in school affairs~ 
5. Minority group participation should be given high 
6 . 
1. 
8. 
9 • 
visibility. • 
Effective corrnnunication is a key· ingredient, and new 
channels should be sought and existing channels strength-
ened. 
Educational goals and purposes shpuld be reviewed cooper~ 
atively and realistic programs should be devised, with thE 
involvement of all those affected by the programs • 
Curriculum should be examined for significance, relevance, 
qnd integrity. .·· 
Staff organization and development should be reviewed in 
order to nrovide greater opportunities for peer-group 
personnel. 
10. A deliberately planned training program should be pro-
vided to improve staff sensitivity to the perspective of 
others. 
11. Activism in the form of protest should be anticipated, 
and strategy for dealing with it should be planned in 
advance. 
l~------------~ I 
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12. Professional organizatlons should jciin in promoting 2 
constructive utilizAtion of tncrea;ed student activism. 
The report of these~conferences concluded that many super-
~intendents. were not prepared to deal with student activism when it 
~ 
;occurred at the high school leyel. The findings did indicate that 
" ladministrators were developing more sensitivity to the need for 
develouing new answers that will be effective in interaction with 
the new style of students filling their schools. 
In summRry, the New York State DepArtment of Education mad~ 
a sincere effort to go beyond opinion and to obtain factual infer-
• 
mation to help administrators cope with t.he new phenomenon or stu-
pent power. This study, while somewhat related to the author's 
~tudy, was directed toward superintendents and was· conducted by 
~he conference technique, not by interviews with high school prin-
l[·ciPals .as the aut~or's study does. Unlike the author's study, t~i 
·enort includes the views of tenchers, administrators, and State 
'BDBrtment of Educatton officials. Many of the recommendations 
[ .. uggested tn the report are supported by recent professional 
[ i tera ture and by current writers mo have focused upon the student 
~ctivist movement. 
~i--------~ 23 Bernard F. Haake, and 'Phi 11. p B. 
n Student Activism in High Schools," 
fo. 2319 (October, 1969), 342-343. 
Langworthy, "Recommendation_ 
School and Society, XCVII, 
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Warren O. Hagstrom and Leslie L. Gardner of the Center for 
Cognitive Learning at the University of Wisconsin recently com-
Dleted a study entitled, "Characteristics of Disruptive High 
School Students." The study was funded by a·grant from the United 
States. Office of Education. This report pertains to one type of 
student deviation: rebellion--active. alienation from authority. 
The findings of this research study reveal some implications for' 
high school principals who must deal with the current group of 
rebellious students. 
The ~ata reported in this study W$re gathered in eight Wis-
~onsin com.nrnni ties in March, 1967. The sample for this study 
~ncl11des l,JlB high school students from fifty-six classrooms in 
ten high schools. The major denendent variables are students' 
~enorts of being sent from classes for disciplinary reasons and 
Jru~ncy from school with groups of students. The sample for this 
,,· 
study was not random. The most serious limitation of the sample 
s that it includes only relatively small communities, not selected 
~n any random fashion. The schools are homogeneous in terms of 
"Ace not a single negro student participated in this study. This ,, 
~actor presents a serious limitation in the attempt to generalize 
,Jhe findings reported. 
The findings reported .that rebels are more likely to be boys 
.han girls and especially boys who do not plan to go to college. 
)oys and girls from high socioeconoTYJ.ic stntus who are not college-
f:. ~,,· Dound are likely to become discirline problems. 
•.'-------------"' 
Students whose 
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intelligence quotients are in the average range are more likely 
to be rebellious than students with either high or. low intelligence 
quotients. Boys who are marginal leaders and who have some fol-· 
rowers ar~ more likely to be behavior problems in high school th~n 
~ither non-leRders or the top leaders. This is true, however, onl; 
24 
for boys not planning to attend college. 
~ ~· These results are consistent with Stinchcombe's fi~dings in 
~' 
G 1964. Hagstrom's and Gardner's findings decisively refute the j: 
~. ~ idea that high school rebellion comes primarily from working class 
~-
I i;~ 
~· 
~· 
!:. 
~~:·, 
i,., 
~~ 
t 
::ioys and girls. The data support but <!o not prove Stinchcomb~e 's, · 
theory that student rebellion is a reaction caused by fail~re in 
3ChOOl and that school is irrelevant and threatening to the S~lf-
03steem of the non-college-bound student. 
Male adolescence is centered around the problem of autonomy. 
\dolescent girls are mostly concerned with their expressive rela~ 
,,· 
::. , >;ionshi ps. 
'· 
Boys because 01' tneJr desire for personal autonomy 
~ 
~: ri .Ll engage in more confrontation with authority figures who expect i·, 
~~em to behave passively. Failure in school is especially critical 
.o boys' self-concents. Boys must be orientated to a universal 
abor market; hence failure in school is threatening to the ego-
25 
~spirations of boys. 
24 Warren O. Hagstrom and Leslie L. Garnder, "Characteristics -
)f Disruntive High School Students," Wlsconsin Research and Develop-
~Center for Cognitive Learning (September, 1969), pp:-I-24~ l 2s~. 20-24. 
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In summary, this study co.ncludes that frustretedaspirations 
lead to aggressive behavior in s¢hools. A way must be found to 
reduce the degree of frustration before aggression occurs. 
Teachers, counselors, and administrators motivate students to 
ievelop high aspirations of success. Frustration results when 
these aspirations are not realized. There must be a process 
developed to "cool out" the students who want college degrees but 
are not capable of obtaining them. If school staff members are 
lnable to initiate effective cooling out procedures to reduce 
school anxiety and frustration, then ~olicy changes must be imple-
mented to make school more meaningful and rewarding to those atu-
26 
~ents most likely to become rebellious. 
Since rebellion occurs in .group settings, additional research 
studies are needed to relate characteristics of individual rebell-
tous students to the characteristics of the groups in which they 
· interact. 
This study of the "Characteristics of Disruptive High School 
Students 11 presents some significant tni'orrnation for high school 
~rincipals; however, the emphasis of the study was upon the ape-
' Pific kinds of misconduct and misbehavior on the part of rebelliotif 
I 
~tudents. The study reveals causes for the misconduct of certain 
f.-ynes of dissident and rebellious students; consequently it relates 
~o the author's study. 
~· ' 
~} c:o 
i---I-b_i_d_,_pp_._1_-_24_. --------------------a 
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A national survey on student activism was conducted by J. 
Lloyd Trump, Associate Secretary of the National. Association of 
Secondary School Principals, and Jane Hunt, an Editorial Associate 
, 27 
·Ti th the National Association ot Secondary- School Principals. 
iiuestionnaires were se.nt to a random sample of _l,982 principals. 
( '\ total of 1,025 principals responded. This survey indicated that. 
~ . 
i. student activism is widespread. Three out of five principals 
t, •. 
,,. renorted some form of active protests in their schools. ~: Incl'uded 
~ 
:;• 
~­
~-
' 
in the survey were.' junior and senior high school principals' in all 
~inds of schools--public, private, lar~e and small. Protests ha.ve. , 
.; occurred in sixty-seven percent of the suburban schools; and in 
. ~ · ~lfty-three percent of the rural schools. This survey reports 
/ 
ririnci'ORls' opinions about what is happentng regarding student· 
~tudy by Trump and Hunt emphasizes the need for new channels 01· 
~ommunication. Nearly every respondent indicated that a need existi: 
"or nupils, administrators, parents, and teachers to know each 
28 . 
~: ~: . ~ther better. 
i~ 
~: 
27 
. J. Lloyd Trump and Jane Hunt, 11 The Nature and Extent of 
)tudent Activism," Bulletin of the National Association of' Secon-
ary School ~rinci na ls, Lf rr;-N0.-337 (May, 1969), p. 150'7 
-28 . 
- l.£.!.£, p. 150. 
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New York City with its large concentration' ,of high schools 
as the scene of a recent study. Bernard Bard in referring to 
he city's ninety high schools describes the effects of this study 
relation to the schools. Bard elaborates: 
Their milieu has been penetrated in ~· year-long study 
for the U.S. Office of Education. The· study involved depth 
interviews with twenty-three principals and auditing of semi-
29 
nars attended by twelve others. 
Approximately eighty percent of the high school principais· 
n New York City are Jewish. The Jewish principals are in a . 
. osi tion of conflict as they place ·a high value on education, and 
t the same time they are sympathetic to minority groups who need 
chance to rise. These principals tend to resent members of 
.inority groups, however, who are not commit~ed to or respectful 
30 
f education. 
The findings of the study indicates that principals were 
efensi ve of their jobs and scho_ols, angry at their critics, but 
onfident of their leadership abilities and of their knowledge to 
dminister the schools. 
This study of the New York inner city principals by the United.· 
tates Office of Education suggests that perhaps the principalship 
hould be divided into two phases. One principal would operate .as 
29 
Bernard Bard, "On the Razor's Edge," Saturday Review, (January 24, 1970) pp. 58-73. 
30 
Ibid P. 1. 
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'manager of a comnlex business." The other as chief educator, free 
to experiment and innovate. Bard comments: 
"With such a division of labor, the·re presumably would 
be fewer principals who, when asked what their schools needed 
most, would reply, 'Well,·we could use a few more phones here 
31 
or 'I could use another administrative assistant." 
This study of the New York inner city principals is related 
vo the author's study; however it does differ in several respects •. 
~he Jewish principals serving in the inner city tend to be older 
3nd a more staid group than the more yGuthful principals that are 
Pound in the suburban area of Chicago where the author completed 
11im study. 
In closing, the study of the New York City high schools inclu-
led a study of all forces that affect the schools and the princi-
)als 's administrative functions. This study differs from the· 
~uthor's study in that the author has limited his study to the 
~ffects of student activism upon the perceived leadership role 
of the secondary school principals. 
31 
~. p. 73. 
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CHAPTER III 
PRESENTATION AND .ANALYSIS OF RESPONSES 
:BY SECONDARY SCHOOL PRINCIPALS 
Three approaches were utilized in developing this study. 
nhe first approach was to conduct a research of the current pro-
"'essional literature relating to the student activist movement. 
\fter this research was conducted, six hypotheses were formulated 
' .. 
~o serve as the basis for the study. (See Appendix D) 
The second aporoach to the study was the development of an 
nterview instrument to test the six hypotheses of the study. The 
nterview instrument contains twenty-nine propositions. (See 
1pnendix E) A total of thirty-four high school principals were 
nterviewed, and they responded to tne propositions of the afore-
~entioned instrument. Their responses were analyzed and evaluated 
'Y the author's use of a Likert scale. 
The third approach utilized was an in-depth probe of five 
aecondary schools where violence erupted and necessitated the 
Jemporary closing of the schools. 
Chapter III contains the propositions used to test the 
~ynotheses of the study and an analysis of the principals' 
~esponses relating the propositions to the hypotheses of the 
!' ~tudy. L, ______ 5_o --------
' 
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In conducting the interviews with principals, the author 
spent a minimum of forty-five minutes with each respondent. In 
~est instances at least one hour was spent in discussion with the· 
~esponding PriDcipal. Some interviews lasted for two hours when 
~espondents were willing to relate recent experiences they had 
encountered in interaction with dissident students. 
A modified Likert scale was utilized in this study to relate 
"he degree of response o!' each proposition to the related hypo-
~hesis. The respondents were asked to select one of five possible 
rn-swers in keeping with the degree to ,.,hich they were in agreement 
~r in disagreement with the proposition. The choices were as 
"ollows:- Strongly Agree (SA), Agree (A), Undecided (Ur, Di$agree 
D), and Strongly Disagree (SD). To score the scale, the responses 
~re weighted 1., 0.5, 0 1 ..;0.5-, and -1. respectively, i'rom Strongly 
gree to Strongly Disagree. 
If all respondents Strongly Agree to a proposition, the pro-
Dosi tion will receive a score of +34. As the total' number of 
'espondents equals 34, the maximum positive score is +34. 
Conversely, if all respondents Strongly Disagree with a pro-
)osi tion the proposition will receive a negative score of ... 34. The 
1 ·aximum negative score possible is a -34. 
Following herewith is an example or how to interpret the data. 
~ •.. ....__ _____________ _.... 
SA A D SD 
17 O,o 9 3 
(Total points received 
1. SA - Strongly Agree, A - Agree, u·- Undecided, 
D - Disagree, and SD - Strongly Disagree 
2. The number in parenthesis refers to the number of princi- . 
nals who selected that particular response.· 
. 
3. The number to the right of the parenthesis is the number 
4. 
of principals selecting that particular response converted 
to a percentage. 
The specific example illustrated ab~ve would read as ,,. 
follows: seventeen principals or fif~y per c~nt of the 
respondents selected the alternative Strongly Agree. 
Nine or twenty-six and five tenths per cent selected 
alternative Agree. Two or five and nine tenths per cent ·1. 
. were Undecided. Three or eight and eight tenths per cent 
selected the alternative Disag~~e. .. Three or eight and 
eight tenths of the respondents were in Strong Disagree-
ment with the proposition. 
5. The proposition was calculated as follows: 
Alternative Number of Princi als Wei ht Points 
SA 17 +1. +17. 
A 9 +0.5. + 4,~5· 
, ·-. u 2 o. Q .• '. ' 
D 3· -o.5. ~ ·1 • .s 
SD 3 -1. ;;.; .2· 
Total Points. +17. 
,I. -
'f· 
H;ypothesis I 
Principals, in dealing with student activ1sm, should 
think more in terms of positive educational change than 
· in terms of repression and control. 
The first hypothesis deals with the principal•s perception 
the student activist movement and his ability to channel acti-
ism into positive educational reform. Propositions one, ten, six 
een, twenty-two and twenty-six pertain to this hypothesis~ 
oposition 1 
The· perceptive high school princ'Lpal will distinguish 
onstructive and destructive student activism. 
Principals' Responses 
SA 
23 2 
(Total points received +26') 
sn· 
0 
Over two-thirds of the principals .:r>~sponding strongly belteve 
hat the perceptive principals can distinguish between constructive 
nd destructive activism. Over ninety-one percent of the respon-
ents agreed with this premise •. It is quite evident th~t the 
rincipals feel a school administrator should have little diffi-
ulty in determining whether a display of student activism is 
eally fundamentally con~tructive.or destructive in nature. 
If this is true.principals should be able to deterrnin~ 
hether to channel constructive activism so as to achieve improve-
ents in the educational program or contain the destructive activis:n 
'. 54 ~ 
,o nreserve what is good. 
The three principals who did not agree w.i th this proposition 
iuestioned whether the inexperi.enced prtnpipal would be able to 
iscriminate between constructive and destruc.tive patterns of stu-
~ en t activism. 
Two principals stated, "We certainly should be perceptive in 
erving in the suburban area; we have experienced all forms of 
tudent activism." 
The majority of secondary school principals view student acti-
ism as an opportunity to change some ~chool policies and procedu:ce~ 
hat have been in need of change for several years. 
Propes i ti on 10 
Initial nressure from students is often the impetus for 
desirable educational change within the high school. 
Principals' Responses 
SA A u D SD { 7 ). 20.5% (20) 58.9% (4) 11.8% (2) 5.9% ( 1) 2. 9% 
(Total points received +15) 
More than three-quarters of the principals feel that pressure 
rom students ofen brings desir~ble educational change. In con-
rast to the seventy-nine percent responding in agreement with this 
r ;: , roposi tion, only twelve percent were uncertain. Less than nine 
~ ercent disagreed that sometimes student pressure has caused desi~-
~, 
k i ble changes. These results indicate that far from bei·ng all bad 
~ ~~ ' 
l-------------
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student pressure has really helped secure desirable changes in 
the educational programs of secondary schools. 
The concensus of opinion of the seven principals who did not 
agree with this proposition indicated their ~trong feelings that 
school improvement and positi~e educationai change should be an 
ongoing thing. Two prominent principals remarked, "Why should I 
wait for pressure from students to initiate educational change?" 
These principals not in agreement with the proposition also 
stressed that student demands for undesirable educational change 
must be rejected by administrators. 
In summary, the data indicate that student pressure has 
brought about ~hanges in school dress codes, in basic school 
regulations, and in curricular areas--particularly in English and 
Social Studies courses. 
"ronosition 16 
.. · 
When student activism is ignored or n·put down" it may 
result in disruptive activity. 
Principals' Responses 
SA A U D SD 
l 13 • 2 0 3 (Total points received +21.5) 2 0 
Student activism cannot be ignored or repressed in the opinio 
of over eighty-five percent of the principals participating in 
this study. Not one responding principal strongly disagreed with· 
this nroposition. 
,, Principals must face up to the situation when some difficulty 
,...___ _________ __.. 
; . 
'· 
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occurs or real trouble follows~ Ignoring disturbances or student 
gripes or trying to discipline them away simply does not work. 
Principals in racially integrated schools believe strongly 
that a volatile situation can develop if student activists are 
merely "brushed off" or ignored. 
The findings .indicate that principals are meeting the chal-
lenges of the dissident student openly and directly. The success 
ful principal has developed the skills and leadership abilities 
that are necessary in coping with the activist and the dissident. 
In developing rAPPort with these students, the principal will als 
become more perceptive and cognizant o'f future potential problems. 
'Droposition 22 
High school principals~have found that repression or a 
problem resulting from student activism is not an effective 
administrative technique. 
Prih6ipals 1 Responses 
·' 
-SA 
7 20.5°0 
(Total points received +5.5) 
Although in the proposition analyzed previously principals 
overwhelmingly indicated that student activism could not be ig-
nored or "'put down"', they were divided in Proposition 22 as to 
whether repr~ssion of a specific problem resulting from activism 
is an effective technique. 
Almost half of the ,principals thought it was not an e;f'fectiv 
technique and twenty-three perce.nt were not sure. Over one-fourt 
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of the principals believed the principal could use repression 
effective~y, but some of them qualified this by indicating th~t 
~, it was effective for short-range problems which would ease with 
t time and as a stalling procedure to obtain time for consideration. 
~-
~ 
f· ~ 
:; 
The majority of principals were in agreem~nt, however, that 
~· repression .of long-range problems is no·t an effective te~hnique. 
t The principal who attempts to function by repressing long-range 
nroblems is certain to encounter serious difficulties. 
?reposition 26 
High school principals are ftnding many opportunities 
.tbr school improvement inherent in student activism. 
Principals' Responses 
A u D SD 
22. 2 
(Total points received +12) 
Almost eighty percent of the princi'pals found that student 
cti vtsm opened up. opportunities for school improvement. Less tha 
, welve percent disagreed with this proposition and less than six 
ercent strongly disagreed. 
It is quite evident that in the opinion of the respondents 
hile student activism has caused much difficulty and worry it has 
-iven principals the opportunities to make improvements in their 
chools if they take advantage of these opport.uni ties. 
The data· indicate that if the- student activist movement is 
.erceived from a positive aspect, much good can come from it m· th 
orm of educational im rovoment. 
' ' 
.. 
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HYPOTHESIS I SUMMARY GRAPH 
Proposition l. 
1 o. 
16. 
22. 
26. 
35 30 25 2015;10 5 0 5 10 15 20 25 30 3'5 
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i< 
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t; SUMMARY TABLE FOR HYPOTHESIS I 
Strongly Strongly 
Agree Agree Undecided Disagree Disagree 
nronosition I (23) 
(Points +26) 67.6% (8) 23.5% (1) 2.9% (2) 5.9% 0 
'='roposition 10 (7) 20.5J6 (20)58.9% 
("0 oints +15) (4)11.8%" (2) 5.9% (1) 2.9; 
~- Proposition 16 (16) 47.1% (13)38.2% (3) 8.8% (2) ,5.9% 0 
~: (-Points +21.5) 
~ 
" 
,, ( 7) 20.5% (10)29.3% (8)23.5% (5) 15.'% (4)11.8; ~: Propes i ti on 22 t t;·'.• (?oints +5.5) ~ 
~ 
Proposition 2'6 (1) (5) 15.% (22)64.6% 2.9% (4)11!8% ( 2} 5 .gfo ( Poi.nts +12) 
Surrrnary and Analysis 
'Principals were generally in agreement with Hypothesis I and 
the concensus of opinion among the respondents indicated t he.ir 
f feelings that student activism should be approached from a positive 
t ~·· aspect. The activist movement h~s moti-vated principals into tak-t· i.ng a much closer look at_t~e operation of their respective sen-
~-· ools. 
6" 
The student activist is entitled to the opportunity of at 
t least being able to express his i:dea.s and opinions through proper 
f 
*-~-
' 
channels to administrative officials. The principals' skills and 
leadership abilities are extremely important when interacting with 
' dissident students. Activism can be directed into desiraole stu-. 
~ .. 
~\ 
dent activities and projects by capable principAls who maintain 
> 
t cont~ct with student activists. 
L--. -------~-----
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While the student activist movement has presented principals 
with many opportunities to improve the opera ti on of their schools, 
it has also resulted in student pressure for principals to initiatE 
some changes that would be detrimental to the total school program. 
The capable principal is resis'ting student pressure for undesir-
able change and providing alternatives and activities to direct 
activism into positive change. 
Hypothesis I is definitely supported by the data, and this 
hypothesis has been accepted. 
• 
Hypothests II 
Principals have experienced the need to open new _chan-
nels of communication to develop better understanding among 
students, staff, and parents. 
This second hypothesis focuses upon the importance of erfec-
ti ve corrrrnunication within the high school in this era of rapid 
-
sociological change. Propositions three, twelve, eighteen, twenty-
three and twenty-eight pertain to this hypothesis. 
?reposition 3 
High school Principals need to establish an atmosphere 
of trust and understanding that will facilitate continuous 
two-way communication between the staff and student body. 
Sf\. A u D SD 
l 30) cm. 2% 0 0 0 
(Total points received +32.L) 
Over eighty-eight percent of the respondents were in strong 
~. '3.greement tha.t it is the principal's responsibility to develop and L-------------------__. 
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maintain open lines of communication. Everyone of the thirty-four 
principals participating .in this study were in agreement or strong 
agreement with this proposition. 
In the present era of student unrest, "communication" is a 
much overworked and misinterpreted word. One veteran principal 
stressed, "Communication does not necess~rily mean that two people 
roust agree. It does mean, hbwever, that two persons have listened 
to each others point of view." 
Principals strongly :r;>ealize the importance of effective lines 
of communication and they are constant~y striving to improve their 
communication structures. The data in proposition 3 strongly sup-
nort the premise that principals consider effective communication· 
,_ . . . 
to be important and a ·significant aspect in the prevention of stu-
dent unrest. 
?reposition 12 
A knowledge of the power structure of tne student body 
is important to the high scnool principal when immediate com-
munication is essential. 
Principals' Responses 
SA 
22 0 
(Total points received +24) 
The data from proposition 12 
SD 
indicate that over eighty five 
t· ercent of the respondents believe it important for the principal 
to have a knowledge of the power structure of the school. Less 
~ than six percent of the principals were in disagreement with this 
L._r_o_n_o_s_i_t_i_o __ n__ w_h_i_l_e __ n_i_n_e __ p_e __ r_c_e_n_t __ w_e_.r_e __ u_n_d __ e_c_i_d_e_d_. ______________________ • 
~~ 
' ....-! ________________________________________ .,.... ________________________ .., 
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Four principals indicated that the power structure changes 
ri:iPidly among black students.; consequently .1t ts ot'ten difficult 
to identify the leaders among the black students. In racially 
integrated schools, volatile confrontations can ofteti be prevented 
by perceptive nrincfpals who a·re aware of the power structures 
within their schools. 
Seven princiuals stressed that they knew exactly ~h:ich stu-
dents to contact in order to deter or prevent confrontation when 
a potentially volatile situation occurs. 
r It is quite evident in the opinio~ or the respondedts that 
i 
' violence can be prevented and/or controlled to a grea.ter degree 
r-
' : by perceptive principals who maintain a keen awareness or stude.nt 
~-
~! 
i 
t 
f 
~ 
~­
h 
r 
~ ' 
; 
leaders. 
nroPosition 18 
High school principals may prevent many potential pro-
blems if they maintain an "open do.or" pol:tcy to students. 
~rincinals' Responses 
SA A 
(23) 67.7% ( 7) 20 • .5% 
(Total Points received 
u 
( l) 2. 9% 
+24 • .5) 
D SD 
(2) 5.9% ( 1) 2.9% 
Over two-thirds of the high school principals were in strong 
~· agreement that a principal may prevent many potential problems by 
t maintaining an "o~en doo~' policy to students. Less than nine nercent of the total respondents disagreed with this proposition. 
The "open door" policy means more than a pri,ncipal being pre-
sent in his office. It also infers that he is freauentlv seen 
k, 
~.· 
63 
in the corridors. One prominent principal concluded, "I visit 
classrooms; this is the students' home and they like to see me 
interested enough to visit their classrooms." . This educator feels 
that students am,·nore likely t.o approach a p~1ncipal whom they 
have seen in their classrooms.· 
Many principals like to keep right on top of current happen-
ings in their schools. This, they feel, is possible 'only if they 
establish close contact with students. 
The two principals who opposed this proposition 'feel strongly 
that the princiral should be a bit aloc.f. They do not believe 
that dissident students should find the p.rincipal too accessible.· 
Although in the minority, these principals favor a system.where 
students must go through several channels before being granted 
a visit with the principal. They also favor a screening process 
that diverts student activists from the principal to other admini-
.. · 
strative personnel with assigned.duties of conferring with dissi-
dent students. 
In summary, the data indicate that over eighty-eight percent 
of the principals favor an "open door" policy and they definitely 
believe it advantageous to make themselves readily accessible to 
all students • 
. '?reposition 23 
In ~oday's fast mbving society, high_ school princi~als 
may encounter problems if rumors and untruths are not refuted 
immediately. 
L.'---.. _________ ___. 
"\, 
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Principals' Responses 
SA A u D SD 
{12) 35.3% (8) 23.5% (5) 15% (6) 17.5% { 3) 8. 8% 
~ t (Total Points received +10) 
"' ~ 
f, While there was a widespread difference of opinion on the 
;; part of nrincipals regarding the threat of rumors and untruths, 
over fifty-eight percent, of the respondents believed it important 
3. for the Prine i nal to refute rumors promptly. Over twenty-five per 
cent of the respondents were not in agreement with the proposition 
.. 
~ and fifteen percent were undecided regard~ng it. 
The principals who were opposed to this proposition do not 
believe that principa'ls can afford to react to ru.'11ors. Two prin-
:; cipals from large suburban high schools commented, "Principals 
should not dignify a rumor by commenting upon it." One principal 
stated, ''You cannot refute a rumor; you"·only ma.ke the situation 
worse." 
Principals in racially integrated schools gave the strongest 
I, su,,Port to the importance of refuting rumors, their feelings indicated the belief that any rUt'11or which increases I 
The concensus of 
~ 
' 
~ 
tension Among students must be refuted immediately. These prin-
cinals stressed that rumors should be refuted directly with student 
leaders. It s~ould be done with care. It is unwise and ineffec-
~ tive to attempt to refute a rumor by using the school public add-
ress system or by utilizing the press. Principals in schools 
f . f f 
~~ L. 
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where violence has previously occurred were in strong agreement 
with this Proposition. 
The findings tend to sunport the premise that a rumor can be 
effectively refuted by a skilled principal who handles the situa-
tion with care. 
Pronositlon 28 
A student communications committee that meets regularly 
with the high school principal can provide significant "feed 
back" regarding needed school reforms. · 
Princi:eals' ResEonses 
' .. 
SA A u D SD 
(18) 52.8% (7) 20.5% (.5) 15% (4) 11,8% 0 
(Total points received +19.5) 
Seventy-three percent of the respondents were in agreement 
with the proposition~ that a student communications committee. can 
urovide significant "feed back" for nee.d.ed school reform. Over 
fifty-two percent were in strong agreement with the proposition. 
Student communications committees are not effective in all 
schools, however, as eleven percent of the respondents were in 
disagreement with this proposition. Also, fifteen percent were 
undecided in relation to student communicati.on committees. 
Comments made by respondents, however, indicate that the 
specific students selected for the comrnunicati6ns committee deter-
mines to a large extent the success or failure of the committee. 
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, Many a.dminis tra tors indicated that students distrust student 
councils because student councils are often not made up of studenu 
who are truly representative of the student body. Principals who 
establish communications committees must devise a selection plan 
that will result in a group or students who are representative of 
the total student nonulation. If the communications committee is 
not a. renresentative group of students, it will be just one more 
school group for students to classify as a part of the "establish-
ment. 
The data indicate that in the opi~ion of the principals stu-
dent com.~unication corrmittees can function effectively if a rep-
resentative group of students serve on the committee and if effec'? 
tive administrative leadership is provided. 
~·· 
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HYPOTHESIS II SUMMARY GRAPH 
Proposition 3. 
12. 
18. 
23 • 
. 28 •. 
35 30 25 20 15 10 5 ·o 5 10 15 20 25 30 35 
DISAGREE AGREE 
f 
~· 
~ t 
k· fr', 
SUMMARY TAffiLE FOR HYPOTHESIS II 
Strongly 
Agree . Agree Undecided 
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Strongly 
Disagree Disagree 
' t Proposition 3 f: (Points +32) (30) 88.2% (4) 11,8% G 0 0 ~,: 
Pronosition 12 (22) 64.7% (7) 20.5% (3) 8.8%· ( Points +24) 
uroposition 18 (23) 67.7% 
(Points +24.5) ( 7) 20.5% ( 1) 2.9% 
Pronosi.tton 23 (12) 35.3% (8) 23.5% (5)15.% 
('Points +10) 
Proposition 28 (1e) 52.8% (7) 20.5% ~5)15.% 
(Points +19.5) 
SUITL."Tlary and Analysis 
( 1) 2. 9% ( 1 ) 2. 
( 2 ) 5 • 9% ( 1 ) 2. 
"· 
(4) 11 •. 8% 6 
There is agreement, among principals that it is the principal 's 
direct responsibility to develop and maintain open lines of com-
munication within the higb. school. 
and establish this hypothesis. 
The data definitely support 
The principal must strive to develop trust and understanding 
among students, narents, and staff members. While this is diffi-
c1~lt to accomplish, it must be a continuous process involving the 
total school and community.· 
It is apparent that principals must maintain close contact 
with students, and they must be able to identify and communicate 
with student leaders of the school and especially with activtst 
8nd dissident students. 
.).·· 
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Hypothesis III 
Princinals have recognized the need for student involve-
ment in the planning and implementation of student extra-
curricular-activities. 
This hypothesis tests the importance of.student partici-
pation and involvement in scho·ol activities that make up the 
extra curricular program of the schoo.l. 
?ropositions ~9ur, seven, thirteen, and nineteen pertain 
to this hypothesis. 
"ronosition 4 
High school.students rebel against administrators who 
maintain autocratic control over st~dent activities. 
Principals' Responses 
SA A 
(9) 26.5% (17) 50% 
(Total points received 
u 
(2) 5.9% 
+J.4.5) 
D SD 
(6) 17.6% 0 
Over three-fourths of the respondepts believe that students 
will rebel against administrat.ors who maintain autocratic control 
over student activities. 
Seventeen percent of the respondents who were not in agree-
ment with the proposition feel that students will conform to estab-
lished regulations even if administrators exercise autocratic 
methods of control. 
While the majority of principals do not favor the use of 
autocratic methods of control, many principals have been forced 
·to develop rigid regulations to prevent teen-agers from outside 
' J. 
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the school from disrupting evening functions of the school. 
The data from proposition 4 indicate that principals do not 
support or favor the use of autocratic methods 01· control over 
the students enrolled in their respective schools. While it does 
not ap~ear to be necessary or ·advisable to utilize autocratic. 
D.dministra ti ve techniques within the high s·chool, some principals 
have found it practical and necessary to utilize autocratic con-
;:;rols to prevent "outsiders" from disrupting after school and even-
~ng functions of the school. 
r->roPosition 7 
.. 
Student participation in school activities increases 
as administrative controls are decreased. 
Principals' Responses 
SA A u D 
(4) 11.8% (5) 15% (3) 8.8% ( 15) 44.1% ( 7) 
(Total points received -8.) .. 
SD 
20 -5~ > 
Nearly two-thirds of the respondents rejected proposition 7. 
irhe findings indicate that principals have found that students want 
Jheir activities suuervised and directed. Principals believe that 
,:.f administrative controls are decreased student participation will 
also decrease. These beliefs are based upon the premise, of course 
.. hat effective leadership and not autocratic techniques are being 
Jrovided for students. 
Principals have found that not many students are actually 
rilling to work and follow through on the responsibilities of plan-k 11ng and conducting an activity. Students often indicate an intent 
.. '~~ 
71 
to become involved in the planning and direction of an event but 
they rarely do so unless an element of fun or immediate recreation 
0resents itself. 
In rejecting proposition 71 principals clearly revealed their 
awareness of the need for effective administrative leadership. 
Administrative leadership and direction appears to be especially 
significant i1~ student involvement and p'articipation are to result. 
Proposition 13 
Students participate more enthusiastically in after 
school and evening activities when they have had the major 
part in planning these Activities. 
Principals' Resnonses 
SA A u D SD 
(8)23.5% (22) 64.7% ( 1) 2. 9% ( 3) 8. 8% 0 
(Total points received ~17.5)' 
Eighty-eight percent of the respon4,ing principals are in 
agreement with proposition 13. They are aware that students par-
ticinate more enthusiastically in evening events that they have 
planned.' 
Several principals who were in agreement with this proposi-
tion qualified their response as follows: 11 The students who are 
involved in, the planning participate more enthusiastically, but 
other students do not necessarily participate more fully." 
The consensus of the principals' perceptions indicat~ that 
t student participation in extra.-curricula.r activities is declining. 
l-----------.a 
r-----·· ----...........------,___, 
,_ 72 
~-· 
l. one principal remarked, "Unless an activity has audience parti-
~· 
cipation or is followed b~r the p_resentation of some award, the 
activity- will soon be discontinued from lack of s·tudent interest." 
. 
Many students are engaged in part-time ~obs, as our national 
economy has been·at a high level. This has resulted in a decline 
, in student partfcipation of after school and evening activities. 
} 
7 Several principals have indicated that students are not partici-
~· 
~-~ ua ting in extra.-curricular activities because many of these· activi-
t ties are in need of revision and change. 
f 
~ 
~ 
rr 
~ 
' t 
f:' 
~-~-
The findings definitely indicate that principals look with 
favor upon student participation~ and they encourage student in-
volvement in t~e planning of activities. This student participa- · 
tion, however, is on the decline ,and principals believe that a 
t· reevaluation is necessary in school activity programs. 
~ "reposition 19 
k ~ .. ~ 
~· ~-
' 
' 
,, 
.. ~. 
High school students generally support an activity 
that they have had a part in formulating even though they 
may not be in accord with all aspects of the activity. 
Principals' Responses 
SA A u D SD 
(9) 26 • .5% (22) 64.7% 0 (2) 5.9% (1) 2.9% 
(Total points received +18) 
The data strongly support this proposition as ninety-one per• 
cent of the respondents were in agreement that students generally 
support a student-Planned activity even though they may not be in 
accord with a 11 Aspects of it.-
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The three principals who were not in accord with this propo-
sition feel that students are becoming compietely unpredictable 
regarding their support of extra-curricular acti~ities. 
A few principals also indicated that students are vacillating 
i.n regard to their support of ·extra-curricular activities. They 
feel that .definite changes are needed in the traditional activity 
Drograms. Several Principals commented about the rapid social 
changes that ar.e taking nlace within our society. One administra..-
tor stated, "'With the changes taking place in our adult world, is 
it any wonder that student attitudes are changing?" 
The data indicate that principals strongly believe that 
student endorsement of specific activities is advantageous _and 
beneficial to ·the activity in question • 
.. · 
' . 
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HYPOTHESIS III SUMMARY GRAPH 
Proposition 4. 
7. 
13. 
19. 
35 30 25 20 15 10 5 0 5 10 15 20 25 30 35 
DISAGREE A OREE 
t 
SUMMARY TABLE FOR HYPOTHESIS III 
Strongly 
Agree 
Agree 
nronosition 4 (9) 26.5% (17) 50% 
(Points +14.5) 
Undecided Disagree Strongly 
Disagree 
(2) 5.9%' (6} 17.6% 0 
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nronosition 7 (4) 11.8% ( 5} 15% 
~- (Points -8.} (3) 8.8% (15) 44.1% (7) 20.5% 
~-
Pronosition 13 (8) 23.5% (22) 64.7% (1} 2.9% 
("Points +17 • .5) 
Pronosition 19 (9) 26.5% (22) 64.7% 
(Points +11:3) 
Summary And Analysis 
0 
.. 
(3) 8.8% 0 
(2) 5. 9% ( l) 2. 9%' 
Princinals recognize the importance and need of opportunities ~ ~· ~- for students to actively participate 'in extra-curricular activities 
t 
!' ~ 
r 
1; 
~ 
.. 
e 
t 
While a_ few students are willing and capable of actively par-
ticipating in the planning of activities, many students do not get 
involved in the planning of acti vi ties- u·nless the element of fun 
~­~·- ts present. [ 
!.~ Several principals remm:ked that sustained student involvement ~ .. t lin activities rarely happens just by chance~ Student involvement 
' 
; 
' 
; 
•• ,-, 
ts usually ~receded by leadership on the part of devoted teachers, 
~ounselors, and adMtnistrators •. This quality of leadership holds 
the key to the future suc~ess or failure of student activities. 
Ranid ch9nges have taken place within our schools, communi-
ties, r,lnd t~e entire nation. Student activity programs must be 
~eevaluated to adapt to the interests and ne.eds of students who 
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will be enrolled in the nations' high schools during the exciting 
era of the seventies. Hypothesis III has been upheld and supportec 
by the data of the study. 
Hypothesis IV 
Principals have the direct responsibility to provide 
alternatives and solutions that will prevent conflict and 
confrontation by student activist groups. 
-' 
This hypothesis reflects the significant position of the 
secondary school Principal in the student activtst movement and 
the leadershin qualities he must possess in meeting the challenge 
.. 
of dissident trnd activist students. 
Propositions five, eight, fourteen, twenty, and twenty-nine 
relate to this hypothesis. 
"Proposition 5 
The high school principal must analyze a.nd keep in 
perspective the conflicting demands that he faces. 
,. 
Principals' Responses 
SA A u D 
(26) 76.5% (8) 23.5% 0 0 
(Total points received +30) 
SD 
0 
The respondents were in strong agreement with proposition 5 
as every principal indicated that keeplng pressure groups in line 
and in persnective is one of the most important aspects qf his 
responsibilities. ~rincipals also stressed that they are serving 
in an era when the trend is for individuals to organize into. group: 
to become more effective in exerting pressure tac.tics. Several 
r f. 
~-
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res nonde n ts mentioned the need for principals to develop skills 
tn group dynamtcs and skills that will enable them to interact 
successfully with pressure groups. 
~rincipals are extremely aware of the many individuals and 
grouns who attempt to exert pressure upon them. The principal 
llrlill conttnue to be the target of pressure from students, teachers, 
narents, and various community groups. The data from proposition 
5 clearly indicate that Principals feel it important that every 
principal must be perceptive and capable of determining all fac-
tors and forces that are affecting any•given situation. 
'OrOPOS i ti on 8 
!Vhen confronted with ac t1 vi sm, the high school principal 
must know when to make a decision and when to wait and inves-· 
tigate. 
nrincipals' Responses 
SA A u D SD 
( 26) 76 .5 (7) 20.5% ( 1) 2. 9% 0 0 
(Total points received +29.5) 
Respondents were strongly in agreement with proposition B, 
as ninety-seven percent of the principals indicated their belief 
th9.t i.t is very important for them to know when to act and when 
to wait And make a delayed decision_in dealing with student acti-
vism. No resnondent was in disagreement with this proposition. 
Principals' responses indicate their awareness that anything 
1isruptive. to the orderly processes of the school must be stopped 
immed ia. te ly. 
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SeverRl principals also cautioned against over reaction or 
hasty response to many routine forms of student a.ctivism. A prin-
cipal serving in a highly-affluent community setting stated, "Our 
students test us every few days to see if we' are 'up tight.' 
Many things that students do t~ gain attention are soon discon-
tinued when they are ·not given an audience or consideration by 
administrators." 
?rincinals., in responding to t'his proposition, displayed a 
fairly sophisticated attitude toward their leadership responsi-
~ili ties in keeping with the student unrest movement. This is not 
· surprising as most respondents were experienced principals serving 
in an area where a considerable amount~ of s.tudent activism .has 
occurred. 
The data strongly indicate that in the opinion of the prin-
cinals the decision making process is an .. extremely important pha.se 
of the nrincipals responsibilities, and knowing when to make a 
~: 
f t· decision becomes especially important during a st11dent confronta-
11 ff 
t 
t 
tion. 
r:>ropos i ti on lh 
The high school principal must learn to feel secure 
when faced with student activist groups. 
Principals~ Responses 
SA A u D SD 
(12) 35.3% (17) 50% 0 (4) 11. 8% ( 1) 2. 9% 
' (Total points received +-17.5) 
~ ..... -----------------------------------------------------------------
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Eighty-five percent of the respondents were in agreement with 
:;reposition J.4. Principals recognize that they must develop some 
feelings of security in their positions even though they will 
continue to be the ta.rgets of student activi~m. 
Most principals wh·o ~gree· with this proposition feel that 
they must htive specific guidelines from their superintendents and 
boards of education stating clearly that they will have the com-
nlete S1H'Port a-nd backing of these higher administrative officials. 
Two T.:1rinctpals expressed strong feelings that school boards should 
d.eveloP written policies explaining wnat they consider to be accept 
sble forms of dissent and unacceptable forms of dissent. These 
Doltcies should also state the specific action that will be taken 
qgainst students who violate the written school board. policies. 
Some prfncipals also indicated that many of the administrators 
'Jrofessional organizations are preparin~- excellent literature for 
principals regarding their rights, responsibilities, and functions 
in the student activist movement. The National Association of 
recondary School ?rincipals has been extremely helpful to the 
~ations' princinels. ·· 
Fourteen percent of the principals who were not in agreement 
1ith this ~reposition believe that principals will heve to learn 
to live with pressure from many different sources. They feel there 
ri.s no way to build-in a feeling of security for the principal. 
One principal stated, "How can a principal feel secure while fifty 
students are loitering in the corridor and shouting at him?" 
~·------------------, ~,. 
1-
Bo 
Another urincipal stated, "lt is not good to feel too secure; the 
principal who does tends to become complaisant."' 
The findings indicate the responden~s concern that principals 
riust develon "thick skin" so they can live with the day to day 
pressures that they encounter. Principals should feel a sense 
of security if they maintain close contact with their colleagues 
in membership in professional associations. The National Associa-
tion of Secondary School Principals is providing considerable sup-
oort and direction for the secondary school principal • 
0 ronosition 20 • 
The high school principal must be in control of his 
emotions at all times when reacting to student activism. 
Principals' Responses 
SA A u D 
(28) 82.4% (4) 11;8% ( 1) 2. 9% (1) 2.9% 
.. · 
{Total noints received +29.5) 
SD 
0 
Proposition 20 obtained strong support from the respondents. 
Ninety-four uercent of the nrincipals indicated their agreement 
that the Princinal must be in control of his emotions at all times. 
0nly two respondents were not in agreement with this proposition. 
Many orincipals qualified their positive response to this 
Proposition by expressing their belief that it is permissible and 
bften advisable for the principal to display some anger and hostil-
ty. Some princinals admitted that they often use an open display l of anger as an effective technique in deaUng with student unrest. 
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Principals are in strong accord with this proposition. Many 
Principals ~o believe in displayi~g some anger and hostility at 
~ times, and many principals use this technique -effectively. The 
data indicate decisively, however, that all 'anger and hostility 
on the part of principals must be controlled at all times. 
nroposition 29 
Principals have found that procedures used effectively 
in controlling one student confrontation may not be eftec_tive 
in controlling a second confrontation. 
Principals' Responses 
• 
SA A u D SD 
(16) 47.1% (13) 38.2% (2) 5.9% ( 3) 8. 8% 0 
i (Total points received +21) i The data s~port this proposition. Eighty-five percent ~ 
,_. 
~ the resnondents were in agreement that procedures used effectively 
in controlling one student confrontation may not be effective in 
controlling a second confrontation. Less than nine percent of the 
resnondents were in disagreement with proposition 29. 
Principals serving in schools that have experienced previous 
student confrontations strongly supported this proposition. One 
nrincipal whose school has been closed on three occasions because 
of violence, stated, 11 ':.le never do the same thing twice in respon-
ding to student con1'lict; we keep the students guessing." 
The findings indicate that pr~ncipals are aware that there 
is no set procedure or pattern that will prevent or control any 
speci!'ic student con1'rontation. Principals who have been through 
several student con1'rontat:tonB realize more so than do others· that 
eAch situation must be handled individually in keeping with the 
local school setting. Principals have fou.nd, however, that care-
fully develoned plans of a general. nature to fit their local schoo· 
. 
situation hAve been eff~ctive.during times of conflict • 
.. 
.~·· 
f' 
K t Proposition 
~ 
f; 
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SUMMARY TABLE FOR HYPOTHESIS IV 
Strongly Strongly 
Agree Agree Undecided Disagree Disagree 
':'.)ronosition 5 (26) 76.5% (8) (::'oints +30) 23.5%. 0 0 0 
"reposition 8 ( 26) 76.5% (7) 20.5% (1) 2.9% 0 0 (noints +29.5) 
Proposition 14 (12) 35.3% ( 17) 50% 0 (4) 11.8% (1) 2.9% (Points +17.5) 
"reposition 20 ( 2t}) 82.4% (4) 11.8% ( 1) 2.9% (1) 22.9% 0 (?oints +29.5) 
.; nrouosition 29 (16) 47.1% (13)38.2% .( 2) 5.9% (3) 8.8% 0 
~- (Points +21) ~-· 
~· 
~- Summary and Analysis 
;~ 
' · The data strongly uphold Hypothesis IV. The secondary school 
~ Drinciual is the "key11 person in re-directing the student activist 
~ovement and in channeling activism into worth while activities an< 
nrojects for st1J.dents. .•· 
The principal must exercise leadership by providing alterna-
tives and solutions that will enhance student participation and 
remove barriers that lead to student unrest. 
In coping with student activism, principals must resist pres-
s11re for undesirable change; but they must rapidly develop skills 
in group dynamics that will enable them to initiate positive, 
change. It is imperative that principals develop and sharpen 
com.~unication skills and leadership techniques that will assist 
them when they are faced with pressure groups. 
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Hypothesis V 
Princinals must rely less on ~uthority Bnd more on 
leadership ability to develop rapport with dissident student 
groups. 
This hypothesis focuses up6n·tne leadership techniques that 
-;irinci pals utilize effectively when. interacting with dissident 
students. 
Propositions six, nine, fifteen, twenty-one and twenty-seven 
' . 
nertain to hypothesis five. 
'ProPosition 6 
(~ '_:' '· 
Dissident students respect ::&he high~ school principal 
who is willing to listen and· discuss tt:>pics that he considers 
non-negotiable. · · · 
Princinals Resrionses 
SA A u D SD 
{ 8) 23.5% (18) 52.9% (3f ·8.8% { 3) 8.8% (2) 5.9% 
(Total points received +13.5) 
, .. 
Over three-!ourths of ttle respondents are in agreement with 
Proposition 6, as principals realize the significance of d~velop-
ing rapport with dissident student leaders. Slightly less than 
one-quatrer of the respondents were in disagreement with the pro-
rosition or were undecided ~egarding it. 
Most principals prefer to, communicate directly with dissident 
students and to give these students an opportunity to express their 
opinions. ~rincipals who feel this way, prefer to refuse and deny 
dissidents requests or demands in as polite and professional manner 
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as possible. 
j::.~~~~r 
?rincipals who believe in ~st~blishing "grass roots' 
contnct with students realize that they must be willing to discus 
,, 
almost any topic that a student desires to discuss. 
'Principals who responded negatively to this _·p:i;-oposi ti on rep-
resented less than nine perce_nt of the t~i;al respondents. These 
principals prefer not to disc~ss issues with dissident students--
especially issues upon which they do not intend to yield. One 
' nrincipal su."11.-rned up the feelings of the respondents who were in 
disagreement with this proposition:· "Why should I make myself 
available to all the dissident students? They consider you •weak' . 
.. 
if they find they can manipulate you. 11 • This is definitely a 
minority opinion, however, when compared to the feelings of the 
total. group of respondents. 
The data. indicate that principals feel that they must com-
municate and interact with the dissident student. The majority 
of -orincipals are maktng themse~ves very accessible to students 
and are meeting the challen~es of' the dissidents and activists. 
?ronosition 9 
High school principals leadership goals should focus 
priority on student involvement in the school program. 
Principals' Responses 
SA A u D SD 
(4) 11.8% (23) 67.6% ( 3) 8. 8% (3) 8.8% (1) 2.9%. 
(Total points received +13) 
' Principals presented a varied response in expressing their 
feelings to proposition 9. This proposition infers that the 
1· 
principal's most important leadership goal is to effect student 
involvement in the school program. Seventy-nine percent of the 
respondents feel this to be an important responsibility~f the 
principal. Eleven percent of the respondents "{ere in disagreemen 
with the proposition; they fe.el the principal has other more im-
nortant responsibilities. 
Administrators believe this to be one of a _principa.l 's imper 
tant leadership goals but not necessarily his most important one. 
~-rany principals who responded positively to this proposition 
stated that it was important for resJ'onding principals to get 
students involved in the school program, but.they ex;pressed their 
beliefs that the principal has many other goals of equal impor-
tGnce. 
. The data indicate that the-responqents feel it important 
~'. 
for the principal•to effect student involvement in the school 
program. The principal who is successful in accomplishing stu-
dent -involvement within his school will be less vulnerable to 
.. 
student unrest and appears less likely to become involved in 
student confrontation. 
'?ronosition 15 
The principals' ability to negotiate with student groups 
is imperative when conflict situations occur. 
SA 
(21) 61. 8% 
(Total Points 
Principals Responses 
A u 
(9) 26.5% ( 1) 2. 9% 
received +23.5) 
D SD 
(2) 5.9% ( 1) 2. 9% 
'· i'. 
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The data strongly supper~ thla proposition as the respondents 
expressed their feelings that ~he principal must possess the neces 
sary skills· that will enable him ifo·.negotiate effectively with stu 
dent uressure groups. Eighty-eight percent of the principals were 
< 
in agreement with the proposition. 
Some principals do not like the:'.word, unegotiate." A few 
'· '1 
of them feel that the word "negotiate". ibre~s that tne administra-
tor always gives in and compromises hf~g}:>osition. Two principals 
indicated that they would prefer to ust? .. ·:•th~' words "discuss alter-
ativ~s" rather than to use the word·:,t~$dt1ate." 
xnressed the logical thought 'that "tie~~tT~tfon is 
' '; ' :1, \,. ~ • -
One principal 
the second step 
,, : ·,.·,: '·· 
. fter a confrontation." He stated,·· "gi:ttlng the students out of 
·he halls and back into the classroontfl·· .. is '·the· first step." 
·!any principals feel that a principal·§il~uld never negotiate with· 
large group or especially a dis.ordex'l:y, crowd. 'rhese principals 
~ - . '~ ·~ ~~ . 
refer to negotiate only with the .leaders or' representatives selec 
~ed to represent any given group~ · 
The data clearly reveal that principals feel it important to ~ L 
r. ~. ·Dossess the necessary skills for individual and group negotiation. 
• r 
t· 
~' 
t 
' 
" ~· 
~ 
1.::-
;tate Departments of Education could provide a valuable service if 
hey would establish some formal training centers to train and 
harpen the negotiation skills ·and group dynamic techniques of 
econdary school principals. 
reposition 21 
iL----------P~r-i_n_c __ i_p_a_l_s __ m_u_s_t __ b_e __ r __ e_a_d_y __ a_t __ a __ m_o_m_e _ n_t_s __ n_o_t_i_c_e __ t_o __ · _n_e_g_o_t_i_a_t_e~ 
calmly with student leaders who may_ be emotionally involved. 
SA A u D SD 
·---=-( 12) 35. 3% (17) 50% ( l) 2. 9% ( 3) 8. 8% (1) 2.9% 
(Total points received +18) 
Eighty-five percent of the respondents believe that the prin-
cipal must be ready at a ~oments notice to negotiate with student 
leaders. This Proposition received strong support as only four 
respondents were in disagreement with it. 
Some principals offered ideas to reduce tensions when nego-
tiation sessions immediately follow serious disturbances that 
have resulted in the temporary closing of'.a school. They feel 
it is sometimes advisable to conduct negotiation sessions at a 
location other than the high school. Also, if the sessions reach 
a stalemate and no progress is being made, it -is often advisable 
to bring in a mediator from outside the school system •. The 
tmediator must be a person who is accept-~·ble to both the students 
snd the administration. 
The data from proposition 21 indicate that in the opinion 
of the principals prompt negotiat~on sessions with student leaders 
is im~erative when potential conflict situations occur. The pre-
sence of racial unrest in a school creates the potential for vola-
tile student confrontations. Th~ principals ability to identify 
dissident student leaders and to communicate and negotiate with 
them is extremely significant in preventing violence in a school. 
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?ro~)OS i ti on 27 
'?ri_ncipals hnve found that prolopged periods of conflict 
generates tensions and reduces the principal's intellectual 
resources for coping with conflict. · 
Principals' Responses 
SA A u ···n SD 
( l!d 41. 2/~ ( 10) 29 .4% ( 6 ) 17. 6%. . ( 2) 5. 9% (2) 5.9% 
(Total points received +16) 
The data clearly support this proposition.· A total.' of seventy 
~ercent of the principals were either in agreement.or in strong 
greement with this proposition. Seventeen percent of the prin-
inals were uncertain about the proposition, and e;I.even percent of 
the respondents were in d,isagreement with the proposf tion •. 
Although most respondents were in agreement with the proposi-
' tion, many principals qualified their positive feelings with the 
,Jremise that a "principal's effectivenes$" is more likely to be 
.~ 
educed by prolone;ed periods of conflict than his "intellectual 
esources for coping with conflict." 
Even though some respondents had not directly experienced pro 
_onged periods of conflict, they expr~ssed their feelings that few 
rincipals could endure continued conflict without adverse affects 
o their health. 
Several respondents stressed the importance of the principal~ 
ealth and their feelings that principals must obtain sufficient 
t ec~eation, exercise, and adequate periods of relaxation. There 
~ l----------
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school for a few days. This will enable him to maintain a realis-
tic perspective and to sustain a vigorous approach to his leader-
ship responsibilities. 
The data sunport this pro.position and principals realize that 
they must utilize all available alternatives ·and techniques to 
orevent long periods of conflict from occurtng in their schools. 
, ... ; 
. . · ~'•,' ;.·.~,.·.···  
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SUMMARY TABLE FOR HYPOTHESIS V 
Strongly Strongly 
Agree Agree Undecided Disagree Disagree 
?roposition 6 ' ( 8) 23. 5% . (18) 52.9% (3) 
(-::ioints +13.5) 8.8% {3) 8.8% (2) 5.9% 
Proposition 9 
("Points +13) 
(4) 11.8% (23) 67.6% (3) 8.8% ( 3 ) . 8. 8% .( 1 ) 2.9% 
vroposition 15 (21)61.8% ( 9) 26.5% (1) 2.9% (2·) 5.9% (1) Z.9%. 
(Points +23.5) 
?ronosition 21 (12)35.3% (17) 50.% (1) 2.9% (3) 8.8% (1) 2.9% (Points +18) 
?reposition 27 (Jld41.2% (10) 29.4% f6)17.6% (2) 5.9% (2) 5.19%, 
(Points +16) 
u.."llillary and Anal sis ''<,' 
·while the dissident students comprise a small minority of the 
otal student enrollment in our high schools, they pose a signifi-
ant challenge to secondary school Principals. Hypothesis V is 
unported and firmly established.by the·-0.ata. 
It is imperative that principals develop leadership skills an 
echniques that enable them to communicate and interact with stu-
ents and with student groups. The principal must be skilled in 
roup dynamics as he is the target of many pressure groups from 
oth within and from outside the high school. 
The prlnci"Oal must never lose sight of the responsibility he 
ears to protect the health, safety, and well being of all students 
nrolled in the school. 
It should definitely be made clear to dissident and activist l . ....___ __________ (____. 
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students that the principal is committed to this responsibility. 
Ee should also make it clear that students who engage in violence 
that results in physical attacks upon others or in damage to per-
sonal and school property will be prosecuted· to the fullest extent 
of the law. 
Hynothesis VI 
Princinals, in responding to the potential threat of 
student activism, have developed specific plans to maintain 
school decorum. 
This hypothesis investigates the extent to which secondary 
.. 
school princinals have formulated definite plans to follow in the 
event of a disruption or vioilient confrontation within their respec-
tive schools. 
Proposition two, eleven, seventeen, twenty-four and twenty-
five relate to this hypothesis. · 
:>ronosition 2 .. · 
The high school principal must anticipate the possi-
bility of a stud.ant disruption and be prepared to exercise 
i!nr.iediate leadership that will stop violence. 
Principals' Responses 
SA A 
(27) 79.4% (7) 20.5% 
(Total points received 
u 
0 
+30.5) 
D SD 
0 0 
This proposition was strongly supported by the data. Every 
~spondent was in agreement that the principal.must be ready to 
ston violence immediately. 
r ~· ~ -----------------------------------------------------------------------, 1 
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Principals in the suburban area are aware that violence can 
happen in any school without warning. Many principals in respon-
ding to this proposition in the affirmative, commented, "There is 
no doubt about lt; we must be prepared at all tlmes." 
No respondent anpeared to be smug or coy about the potential 
threat of the. student A cti vi st movement. The concern of many 
resnondents was indicated by the specific written plans they have 
~reoared, discussed, and distributed to their staff members. 
Many schools the author visited, were utilizing the services 
of private security guards. Warning nbtices were posted on exter~ 
ior doors informing all visitors that they must register in the . 
principal 1 s office as soon as they enter the building. The.se two 
~perational procedures appeared to be accurate indicators of the 
~xtent of previous disruptions that the schools had experienced. 
The data reveal that principals hav~ made plans and they hope 
their plans are adequate. Principals who have experienced student 
1isruPtions usually emerge a bit more wiser regarding the handling 
of future disruntions. They often adjust their emergency plans so 
that they will be more effective if another confrontation occurs. 
0 r.oPosition 11 
The Potential threat of student disruptions has caused 
Principals to exercise greater care in planning crowd control 
procedures for after school and evening events. 
Principals' Responses 
SA A U D SD 
(26) 76.5% (.5) J.4..7% (2) 5.9% (l~ 2.9% 0 
<Total points received +28) 
f. 
f. 
. ' 
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Over ninety-one percept of the respondents supported propo-
sition 11 quite strongly. Principals indicated that supervision 
and crowd control at evening athletic contests has become consider-
nbly more difficult and requires their utmost attention. Only 
one principal in this study di~ not view the supervision of even-
ing activities as a problem. 
Comments from principals reveal thatthere appeared to be more 
' incidents of fights, assaults, and property damage during and afteJ 
~vening events in the current school year than ever before. One 
. 
'Drincipal of a large urban school elaborated, "I look at the sche-
jule to find the school we are going to compete against on Friday 
or Saturday evening and determine the number ·of police officers 
1e need to assure proper protection." 
Several Principals stated, "It .is the school drop out and 
butsider than cause~ most of our problems." 
.. · 
The increasing drug abuse problem and the ability of teen-agen 
co obtain alcoholic beverages also complicates the supervision 
bf evening Bctivities and events. Several principals commented, 
'Students frequently arrive at evening functions under the influ-
~nee of drugs or alcohol. Sometimes it is immediately obvious to 
supervisors and lnw enforcement officials that a specific student's 
:)ehavior is caused by the int'luence of drugs or alcohol." 
Administrators have found it necessary to deny drop outs and 
bther teen-agers who do not attend the school the opportunity to 
bi:irticinate in many evening functions. Better supervision and 
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control of evening functions must result or some high schools will 
be discontinuing mRny activities. 
"Proposition 17 
The high school principal must dev~lop a close relation-
ship with community leaders as he may need their support in 
emergency situations. · 
SA 
(27) 79.4% 
(Total points 
Principals' Responses 
A 
( 5) 15% 
received 
u 
0 
+28.5) 
D SD 
(2) 5.9% 0 
Ninety-four percent of the respondents were in agreement with. 
tthis nronosition. Only two principals in this study did not ,f.'eel . 
it important to work closely with community leaders. 
The findings reveal the import8nce of frequent contact be-
J tween princi nals and community leaders. 
I 
There must be two-way com-
~· 
~ 
~ 
' ~. 
~1nication·and cooperation on the part of school officials and 
... 
com..~unity leaders •. 
During periods of conflict and violent confrontation school 
~dministrators need backing and support from the community. This 
3Unport is usually given if principals have ·previously fulfilled 
... heir responsibilities to community leaders •. 
Several prtncinels stated, "Do not.walt until you have a 
3eri.ous r:roblem.to seek cor:rrnunity support." The principal who has 
Jeen CAreless or negligent in t'laintaining good community relations 
rill not g~t needed support during periods of crisis. 
The data indicate tnat the principal cannot function effect-ive'J;) 
1, · RS o separate enti_ty. He must cooperate ·and communicate with com-
rnnnt ty leaders. Community support provides. the principa.l with an 
sddttional margin of security which is advantageous to him. 
Proposition 24 
r 
Since each fBculty and student body is unique, the high 
school princiual must develop a specific emergency plan adap-
ted to his local situation. 
'Principals' Resuonses 
SA A 
(30) eB.2% 
(Total points· received 
u 
0 
+J2) 
... 
.D SD 
0 0 
The data strongly uphold this proposition. There was total 
agreement among all respondents in thi~.study that the principal 
must develop a specific emergency plan 1'or his local situation. 
No two schools are exactly alike. Student's1 teachers, and com-
:'ll.1:mi ties vacy considerably 1'rom one locality to another. Eighty-
. • .• ,>"' 
eie;ht uercent of the principals were in strong agreement that 
• 
e~ergency nlans are necessary. 
In developing emergency plans, principals must take many 
~ factors into consideration. The la~Ser the high school staff, th~ ~ 
I more personnel the principal has available to assist him during 
1 
' r 
" 
~ 
i 
f 
emergency situations. 
An emergency plan that has been carefully explained to the 
entire staff and discussed_by the staff will prove to be invaluablE 
4hen an emergency occurs. i...____ ___ ___. 
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The nlan riust also be carefully presented to community leaders 
Rnd their com.~ents to the plan must in turn be studied by school 
3dminis tra tors. 
Orientation and advance preparation is imperative to a well 
:Jrganized emergency plan. Pol'ice and law enforcemE:rnt officers 
3hould be completely informed and a copy of the school's emergency 
olan should be given to the local police department. 
Prouosition 25 
Deliberate confrontation that has been planned to disrupt 
the orderly processes of the school must be stopped immediate~ 
.. 
Principals' Responses 
SA A u D SD 
(27) 79.9% (5) ll~.7% (2) 5.9% 0 0 
(TotAl points received +29.5) 
Principals' responses indicated strong support for proposition 
~5, as ntnety-four percent of the prtncfpals indicated that delib-
~rate confrontation must be stopped imr.i.ediately. 
Sometimes activists and alienated students who believe in com-
olete destruction of our present society will plan confrontation 
~or the sake of confrontation. Students with revolutionary tenden-
~ies must not be permitted to disrupt the orderly processes of the 
chool. 
One -principal differentiated between ncceptable dissent and 
maccentable dissent as follows: "Twenty-five students marching 
)n the front lawn with picket signs are not a disruption at 3~30 
100 
~.M. Twenty-five students conducting a sit-in and blocking the 
corridor at 8:'30 A.M. are disrupting the operation of the school." 
Many principals e).:pressed the feeling that schools should have 
vritten school board policies which clearly state that any student 
lenonstration that disruuts the decorum of the school will not be 
tolerated. St11dents who violate such regulations should be sus-
1ended from school. Repeated violations should result in a student! 
expulsion from school. 
• 
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SUMMARY TABLE FOR HYPOTHESIS VI 
Strongly Strongly. 
Agree Agree Undecided Disagree Disagree 
,.,rouosition 2 (27) 79.4% (7) 20.5% 0 0 0 (Points +30.5) 
Pronosttion 11 ("'.)oints +28) {26) 76.5% (5)' 14. 7% ( 2) 5. 9% { l) 2•9% 0 
"'.)roPosition 17 ( 27) 79.4% (5) 15.% 0 (2) 5.9% 0 (Points +28.5) 
nroposition 24 (30) 88.2% <4) 11.8% 0 0 0 
(Points +J2) 
"'.)reposition 25 (27) 79.9% (5) J.4. 7% (2) 5.9% 0 0 
Summary and Analysis 
In su.rn:rnary, th~ data confirmed and established all six of the 
hypotheses that were formulated for this study. In responding to 
the interview instrument, principals a.lso provided other signifi-
cant information in relation to the· student unrest movement. 
Respondents gave their strongest support to Hypothesis VI. 
?rinci.pals in the suburpan area enco!"lpa~~ed by this study are 
keenly aware that any school could experience a student confronta-
tion at the least expected time. 
The data indicate that principals are exercising much greater 
care and supervision of crowd contra! procedures for evening even~ 
The school drop out and/or the "outsider" is causing a sig-
nificant oart of the disruption of evening, functions as well as 
iisruption durtng the school day. 
Security guards and locked doors are becoming a routine part 
of control nrocedures at many suburban schools. 
' l 
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'Orincipals are seeking the support of community leaders in 
attempting to combat the rising pressure from individual students 
nnd from ·various pressure groups. There is no substitute for the 
development of a detailed emergency plan adapted to the needs of 
the specific local school. su·burban principals openly admit' that 
they are prepared for the potential threat of student activism and 
violence. They also realize that militant groups from outside the 
school will continue to be a source 6f agitation to currently en-
rolled high school students. 
A frequent comment of the responding principals was, 11 I am not 
going to be. caught unprepared; I. have given much: thought to how I 
will function in an emergency. 11 
nrinci~als ~eem·to be maintaining a positive approach to the 
student unrest movement, and they are initiating significant chan-
ses to enable their schools to meet the needs of students in this 
era of ranid social change. 
This study'.·reveals that principals must be able to establish 
And maintain effective channels of communication within their 
schools and co!1'.ll11unities. An administrator cannot meet the chal-
lenges of the activist groups if his communication system is in-
~ffective. 
The leadership abilities of the secondary school principals :i 
~re their most important asset in dealing with activist and dis-
sident student leR<lers. The secondary school principal must estab-
lish communication and rapport with the dissident student. His 
' ~ '', ·. 
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leadership ability should enable him to interact effectively witn 
the dissident student and to channel the student's energies into 
desirable ~nd meaningful activities and projects • 
• 
..~ 
CHAPTER IV 
IN DEPTH STUDY OF 
FIVE SECONDARY SCHOOLS 
The author conducted an in depth study 01· five secondary 
schools where student violence resulted in the temporary closing 
of each of these schools on one or more occasions. 
To enable the author to obtain cat:idid information, ad.mini-
strators were assured that their identities as well as the iden-
tities of the schools they reuresent would not be revealed .in ~ny 
~ortion of this study. 
The five secondary schools that were selected for this study 
.ri 11 be referred to as schools 11 A", "B", 11 0 11 " nn 11 , and "E" • 
. ~·· 
Secondary school "An is located in a residenti.al setting and 
~as a student enroll~ent in excess of 3000 students. The school 
i:lnd surrounding communities have experienced violent racial dis-
orders for the PDst two years. 
Twice during the 1968-69 school year the school was closed 
·rt"len sporadic fighting ensued between black and white students. 
tn December, 1969, an incident with racial overtones that received 
~ocal and national nublicity occurred in the Chicago area and 
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triggered violence within this secondary school. Teen agers and 
local "toughs" who were not students at the school frequently en-
tered the school cAfeteria and precinitated fights among black end 
1.rhi te students. This problem was also compounded by the fact that 
,. 
some students were cutting classes and golrig to the school cafe~ 
teria to nartici pate in planned disruptions •. · 
The school administrators in secondary. school "A" are. to be 
col'1mended for the courage, originality I· al'ld·.leadership they have 
Drovided in restoring order and an appropriate school atmosphere 
to a school that WAS inundated wittf recia.l turmoil a ·few months 
ago. .I l, ', "' 
' At the present time, a closed circuit· television syste.m is 
being utilized to monitor corridors, the cafeteria, the entrances, 
and the outdoor areas surrounding the .school. The principal has 
seven monitor screens in his office •. · He can i:llso zoom the tele-
ision lens in on corridors for close up :views of any activity. 
ri;_s closed circuit television system is also augmented with a 
ideo tape recorder. If an administrator is monitoring the build-
i.ng and observes a disturbance in a· corridor. or elsewhere,, he 
. 
11erely nushes a button and records the disturbance on video' tape 
or further evidence and record. 
It is remarkable how effective this television system has bee 
s a method of surveillance. At one time, one hundred policemen 
~ere on duty at the school. Only eight police officers are cur-
ently on duty at the school each day. 
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To keep "outsiders" rrom entering the school, each student 
~.,.,,.as issued an identification ca.rd bearing his photograph. Iden-
t. t tification cards are checked each mo.rning before a student can 
f 
.· 
enter the school. These cards also specify the definite lunch 
neriod to which each student has been assigned, and all student 
identification cards are checked before students enter the cafe-
teria for each lunch period. One administrator connnented, "The 
students do not mind having their identification cards checked; 
they realize it. is for their own protection." 
. . . . , 
The cost of the closed circuit teltevision system plus the 
. ,, ~ 
expense of the weekly charges _for _s.eour1 ty police will total approx: 
imately one hundred thousand dollars by the close of the 19.69-70 
school year. 
Some secondary schools that· encountered serious racial prob-
tlems closed their school cafeteri_as immediately. The administra-
.. ~· 
tors of secondary school "A" are.'.to be commended for maintaining 
c~feteria services for all students. As one administrator aptly 
stated, "We are not going to permit seventy students to interrupt 
the education of over 3000 students~ 
In s1wl!llarizing the school's emergency plans the administrator 
commented as follows, "We are organized effectively now,, and we 
~o not plan to close school again if another student dtsruption 
~ccur.s." 
During the several instances or violence at this school, 
teechers were respected and were not attacked. Also,, the school 
~ 
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nrs had nractically no vandalism~ The problems have been entirely 
racial. 
The regulations in effect at this school have been clearly 
stated; students and p11rents have been infortned that these regula-
ttons will be completely enforced. This enforcement has result~d 
tn the e:Jrnulsion from school _of approximately fifty students since 
the school year began in September, 1969. 
It appears that secondary school 11.A'n ·Will function smoothly 
~ from now on. Competent, dedicated administrators have formulated 
~· 
operational procedures that are effect1ve in the local school set-
ting. Excellent communications also appear$ ito exist between 
school and community leaders. Many residents representing .all 
t o-aces, and· many former graduates of the·. school have contacted 
f, 
ii: 
~;· 
school officials to indicate their support of the school's proce..:. 
rtures and to offer their assistan.ce •.. 
Secondary school 11 B11 is a school with less than 1500 students 
h..ocated in a: residential setting in close proximity to a suburban 
~1siness district. 
The school was closed in May·or 1968 and again in November of 
1969 because of student violence and student vandalism. 
The physical anpearance of the interior of the building is not 
very inviting or conducive to a learning atmosphere. The building 
its crowded, and it is badly in need of repairs. The interior 
lighting is extremely poor as little provision was made to take 
qdvantage of the natural light fr.om outdoors. The,principal·bas 
r 
I ,, 
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mGde nt~erous requests for the build1ng to be redecorated and re-
vaired, but ePch year the building continues to deteriorate. 
Several ~riv~te security gua~ds control the interior areas 
of the school building, and they function with all exterior doors 
locked and secured. The school spent over thirteen thousand doll.an 
for security guards from the opening of school in September until 
January 30, 1970. 
The school hA s been disrupted frequently by youthful "'toughs"' 
from the cornrnunity who are drop outs and who no longer attend sch-
ool. Considerable damage has also res'11 ted to the interior and ex· 
terior of this buildlng from students in attendance at the school 
8nd from youth who do not attend the school. 
Both occasions of school closings resulted from sit-ins by 
~lack students. These sit-ins eventually led to the blocking of 
~orridors and stair ways. These tactics resulted in fights among 
,,' 
~lack and white students. 
After the last sit-in, black students presented several de-
, 
1Ands to the administration. Some of these demands were justifi-
gble And logical. The principal initiated procedures to fulfill 
the legitimBte demands. Some demands were unreasonable and these 
-rere not accepted. Student leaders were carefully advised in re-
c;ard to the unreasonable demands, and they were given specific 
""easons why these demands could not be met. 
The principal of secondary school "B" appears to be competent 
~nd dedicated; however he feels very insecure in his position. 
:=:ommunicRtion· with the central office staff is poorly 
;he principal feels that the central office staff personnel are 
1
.rnnware and unconcerned about his school And the problems of this 
school. 
Definite procedures and ~uidelines have not been established 
y the board of education to govern and regulate acceptable and 
:mncceptable student dissent. This administrator feels that he is 
in a 11 no man's land" and not.a part of a growing, ongoing organi-
~· zation. He is uncertain of the support he will receive in regard 
to the various situati.ons he encounters with student dissent and 
· isruption. 
Every time a tense racial incident occurs on a state or 
Ational level, the tension spills over into the school setting. 
,ommuni ty agi ta·tors continually keep the students in secondary 
chool "B" on edge. 
..· 
The nrincinal is currently working with a student communica-
uions com'!'llittee and it is beginning to be effective. He has worke 
iligently to keep all school organizations and activities open to 
tudents from mlnori ty ·groups. He has repeatedly refused to pe<rmi 
[
ny 
re~ 
~nd 
orgonization to function on a .purely racial basis. Any appro~ 
organization must permit participation by students of all'· race 
creeds. t I•• ~. 
This administrator appears to have a keen sensi ti vi·ty'· to the 
eeds and problems of his students. He is aware of s~uderit dis-. 
idents, of dissident leaders, and of students whose>'behS:vior can 
• ·~I'/' 
~·. ___________________ __, 
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trigger volatile disruptions. He cited examples of how he pre-
vented two potentially serious incidents by working promptly with 
dissident student leaders. On two occasions this a.dministrator 
utilized the assistance of a black parent to· ease tensions with a 
group of black students. The black parent volunteered and was of 
considerable assistance to the building principai in preventing a 
third sit-in. 
The principa.l stated that he is getting very little assistance 
from community leaders. Little community support is available sinc1 
the school system of which he is a pa~t, has not made an effort to 
establish lines of com.munication. The potential community support 
8Dpears to be waiting in the wings. It has not been cultivated by 
this school system. 
The students of secondary school "B" are fortunate that they 
have a principal with this man's courage, ability, dedication, and 
determination. He plans to leave school "Bn and seek another posi· 
tion. This will be a significant loss for the students and staff 
~embers of this school. 
This principal has vision and carefully ·fonnulated plans to 
.ise when an emergency situation develops at his school. It appea~ 
~owever, that he is operating as a separate entity and not as a 
significant part of an organized school team and community. 
Secondary school "C" is located in a. residential setting and 
1.s in the student enrollment range of 2000 to 3000 students. The 
community in which secondary school "C" is located has been the 
~, 
r ------------------------------------------------------------------.... 
' scene of considerable racial hostility. This racial hostility 
became evident about a year after the \.Jatts riots occurred in Los 
!\ngeles. 
During the 1968-1969 school year the school district was 
interim period a's the superint'endent departed from the school 
trict to accept a similiar position in another state. 
Black students were organized by adults in the community and 
encouraged to stage a sit-in at the high school. Since the school 
·district was operating without a superintendent a confPontation at 
. . 
this time necessitated decis'i.on-naking by administrative personnel 
~~o would not ordinarily make decisions at the district level. 
The principal seemed to be operating without specific .plans 
for dea.ling with a student disruption such as a sit-in. Staff 
embers anpar-ently had not been orientated ahead of time 
sDecific assignments to fulfill during ~~n emergency of this kind. 
School was disrupted by a sit-in during the 1968-1969 school year 
at secondary school "C". Several youths who were not students at 
the school also entered school corridors to participate in the 
untion. The presence of youths from outside of the school 
further indication that this sit-in was planned ahead of 
y students and community youth. 
About a month rfter the sit-in occurred, fighting 
the school cafeteria among black and white student-a •. This reshlte:. 
i_n the closing of the school for a. second time during ~the school_" 
· . ear. 
t~ ... '-----------......... ~~~~----' t < ,c,;:,,;'ILI.:::~~;,;:~;~;£~~&:ii!il;<ri~!' 
r-----------~ 
$' 
' ~. 
The school opened for the 1969-1970 s~hool year with a new 
su-oerintendent and a new principal. Also, this new administrative 
team formulRted specific written plans for dealing with student 
disorders. Carefully developed plans were approved by the poard 
of educ a tio·n and distributed to s tu.dents and staff members. In 
short, students' ':1ere informed that those who engage in physical_ 
' 
violence or destruction of property will be expelled .from schbol 
nnd prosecuted to the fullest extent of the law. 
Shortly after school opened for the 1969-1970 school year,1: 
several black students refused to go. to class and informed the , ·.·· 
new ~rincinal that they were going to stage a sit-in. The 
cipal tmmediately asked the students to go into the auditorium so 
that he could talk with them. After a bit of persuading they 
agreed to do so. This gave the principal t~me to alert police to 
stand by and to Arrange for bus transpor.tation to get these stud . 
.• ome. He also had custodians lock the auditorium doors to secure 
his dissident students within the auditorium.. 
The principal expleined to the students that he would not 
. it a sit-in or any other demonstration that interferes with the"·) 
. ~ ;:, . , 
orderly processes of the school. The students were told that theY,;· 
;,".,',"!;;~~{! 
ust either return to class or leave the building immediately anElf~~ .. 
';·:·'.I 
rzet on the busses provided. Students were informed that if tb.8'1 . : 
"hose to le ave the school they would receive unexcused ·re-adril.i t~ 
for the time they are not in attendance at schooi. They were- also 
informed that if they chose to leave school they would not be 
• 
read.."lli tted to school until their parents accompanied them to schoo 
for a conference with the principal. 
By this time the police had arrived and were standing by t9 
sssist school officials if assistance was ne-eded.· The principal 
directed the 'students to either return to class or leave the build 
ing immediately. Most students left the building at once and in 
orderly fashion. Three boys refused to leave the building, and 
stated that they were going to the cafeteria and cause some troubl 
Two of these boys were involved in difficulty within minutes. 'One 
student attacked another student and• one student resisted a police 
officer. Both boya were jailed and slated for court appearance$.~ 
This potentially volatile disruption became merely a routipe 
' 
1atter of control. Tne principal 1 s specific emergency plans were 
effective in controlling this disruption. 
·Inconsistency in one procedure, ha.waver, caused the admini-
stration some proble:ris before this entire situation was concluded. 
J.ne black students who left school remRined out of school as a fo 
of boycott. About eighty per cent of th:ese students remained out 
of school for a period of two weeks. During this period of time, 
ome black parents phoned the school and indicated that their 
~nildren wanted to return to school. They were reluctant to retur 
l..o schnol, however, because oi' fear of physical attack from other 
~lack st11dents who were still involved in the school bo~cott. 
T,lh.en t11e ho;rcott ended and the students returned te school, 
s O:iJ.e of' the s tiJ.dents whose ;,n rents had phoned th~ scb.ool .received 
,',: 
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excused absences for part of the time they were absent. The other 
students received unexcused admits to class. School officials we~ 
subjected to many telephone calls from angry parents, community 
orgBnization leaders, and clergymen objecting to the inconsistency 
of th& above stated procedure. 
This inconsistency will not occur again, as specific schoo,l 
board procedures have been developed to prevent a situation of 
this kind from ever happening again. 
Staff members had been carefully ori~ntRted Rnd prepared for 
this kind of a student demonstratiorf. Pictures taken of students 
r: who uarticiuated in the rtisruption are on file. 
The urinci"Cal stressed that staff members will help out dur-. 
ing disturbances as long as they are assured that students who par-
ticipate in the disruption are going to be punished for their 
qctions. 
Secondary school "C" is operating in orderly fashion at the 
~resent time, and bo security officers are present at the school. 
Gormmnication lines seem to be extremely well developed and main-
tained. The school board, administrative staff, and. teaching staff 
1re functioni_ng as a team. Close communication seems to exist 
:p~ong school admtnistrators and the community officials, especiall~ 
law enforcement officers. The principal appears to.be calm and cori-
~ident, but he is also perceptive and realistic. 
The Princirial in s-econdary school "C" offered the following 
~aution to administrators who might be confronted with a volatile 
school disruption: 
If you are really prepared for violence, the critical 
communication devices will be protected and maintained. 
SGcure the school public address system and the telephone 
switchboard immediately.· Also, it is extremely important 
that skilled adults be prepared to utilize cameras and obtain 
• 
·Pictures of students who are involved in violence or destruc-
... tion of pronerty. 
Secondary school "D" is located in an industrial. setting and 
enrolls A student body in e~cess of 3500 students. The school is 
extremely crowded, and st1ldents attend classes on a shift basis. 
Students who begin the school day at 8:·00 A.M. are finished at 
1:00 P.H. The second shift students begin school at 9:00 A.M. and 
their school day ends at 2:00 P.M. 
The school corn.muni ty has experienced extensive amounts of 
racial hostility and unrest. The school wa.s closed in the spring 
or tne 1968-1969 school year when fights occurred among black and 
·Jhi te students. 
At the beginning of the 1969-1970 school year nu.~erous inci-
ients were reported to the admlnistration qf 11 hit and run" tactics 
1hen students were in grouns And in crowded areas, someone would 
zet hit in the back or on the back of the head. The attacker ~cul 
'J.n through the corridors and his identity would not be determined 
Lension and fighting among black and white students eventually led 
to the closing of the school cafeteria. 
. " 
,, 
' 
'::~. 
A mAjor fight took place among black:··aa:nd white students 
October, 1Y69, and definite racial overtorieiwere present. 
black students were not pleased with the manrier '.in which the white 
students were disciplined; however a.dmini.stl'~tors indicated that 
the situation was handled with fairness '.t:~,.$.l.l students. 
' .·.:;.;+,, 
~. -ii'· '; 
Police were SU•'Wloned to the school;·;~9;; quell fighting_ l\lID6ng. 
' ·, 
students. ·, _·; ->;': .. · . . . ·' . ·' They responded and contained t~r·".si tuation ra.pidly ·and~ 
'"-;<;,, 
tn as effective ~ manner as possible. 
nresented to the administration prior .t,o ,this confrontation in 
•:I.< ,,• 
October. Administrators feel that ~he' ~:t.sruption was initiated 
entirely from within the school and .W,:~r.;;~ot ca.used by outside for-
; ·;."J,'' 
. ''.'· 
ces. They also do not believe that .t~'1\students had any valid 
reason for this confrontation. 
After a two day cooling o'!:f per~,9d; school resumed with secur-· 
ity guards in abundance. A definite:number of black and white· 
..._ -~·.... ,/~ 
".)arents have been invited to visit th~ school each day as 
~hey wear a visitor's badge, and ~~er~lso write n report at the 
close of the day to comment upon tf'.letr- experiences during the da.y. 
·t'" 
,,.,r 
chis technique of utilizing par~nt~;·'':ls observers has been quite 
~ffective, and administrators are .t:obe commended for initiating 
this technique. 
Rest rooms and locker rooms.· are kent under close surveillance 
' . ' 
0y security guards. Matrons are ,present in girls restrooms and 
oc ker rooms. 1.fi th the school o!ifeteria closed, the close sur-
rnillance of rest rooms and l'ocker rooms completes the containment 
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and security of the most 'likely areas for disruptions to occur. 
·'I'he administration of secondary school "D" feel that they are 
extremely well organized n~w, and they do not plan to close school 
ngain'if a student disruption should happen to occur. 
0Den forum type meetings were conducted for parents after the 
dtsturbances resulted in the temporary closing of the school. 
These meetings were not effective, and in many instances the meet-
lngs were not in the best interests of the school district. These 
~eatings resulted in addittonal tensions and strained relations in 
the black 1rnd white cornmuni ties. Many racist statements were made 
by parents of both races, and the meetings accomplished very littJe 
If future meetings of this nature become necessary. tb,e admin-
istration will conduct.closed meetings and invite leaders of recog-
nized community groups and organizations. All facets of the com-
t:nuriity have a right to be represented, b;it any meeting for adults 
that is conducted during periods of extreme tension should be by 
invitation only. The meeting should be a closed one and should 
not be conducted as a public meeting. Also, if an adult meeting 
is held a co~nittee of staff members and community leaders should 
be· nresent to resn,ond to questions from the group. This comrni ttee · 
should anpoint a chairman and all questions from the floor should 
be dir.ected to the chairman. It is the chairman's responsibility 
to direct the question to a member of the committee. This pro-
cedure is extremely important if an ordeply meeting is to result 
dqring times of extreme enotional stress. School administrators 
'· 
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nnd school board members should not be placed in front of dis-
orderly, angry sroups to be torn apart verbally. On one occasion 
a competent school board member was provoked into making some care 
less statements after being repeatedly insulted and verbally 
attacked b~r angry parents. 1'le'etings should be structured so this 
kind of a situRtion cannot occur. 
The administrators of secondary s~hool "D" are to be cornmende 
They worked courageously and diligently to establish order within 
a school that was beset with racial strife. They are also to be 
conmended for not yielding their position to unreasonable demands 
b;r either black or white students. 
It appears that these administrators have solved a difficult 
Droblem by establishing effective communication lines,, by utilizin 
the assistance of parents and community leaders,, and by developing 
emergency plans that are effective for their local school setting. 
" 
The members of the teaching staff are to be comaended for 
their excellent cooneration in identifing students who were guilty 
of mi. sconduct during the disruptions, and for serving as a calm~n~(· 
influence upon all students of the school. 
The enroll>nent of school "EJ1' is in the range from 1500 ·~i;~~ 
_noo students. The school is situated in an industrial settfn'g 
',' ~,' 
his high school has been an integrated school for many 1_,ea.rs • 
. j, . .,,, ' 
'i' ' ' 
·rnlationshiPs have always been good among black and w~'-'i~ students 
J,<''1,•:''i,,' .,, 
t this school. 
: ' ·~ 
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Racial unrest that flared on a national scale, and instances 
of racial unrest in the local communities produced immediate ten-
stons in the school.· 
At the very beginning of the student unrest movement, it 
aDpeg_red that the administration of secondary school "E" ha.d not 
Adeqilately prep.t1red the students, staff members, and community 
Rctults to face the new challenges of this unrest movement. It 
seems that the ndministration was not able to establish and main-
tain effective channels of communication with the black students 
8nd the black community. .. 
This school began to experience student unrest in April of 
0.968. Considerable agitation of a purely racial nature was. gener-
~ted in the adult community. Youthful gang members and young 
9.dults from the inner;'Ci ty of Chicago frequently came to the com-
"l.Uni ty to agitate the Jocal youths and ~,P encourage ·them to engage 
in various forms of rebellious behavior. 
During the first week of the 1968-1969 school year school "E" 
.ras inundated with racial hostility, student distrust of the adrnin1 
~tration, e break-down in communications among administrators, st_u-
ients, parents, and community leaders, and fear and frustration on 
che part of the teaching staff. 
W~en school opened on September 4, 1968, black students pre-
~ented three demands to the administration. One of their demands 
ras very justifiable as they had been promised a specific curricu-
.. ar offering and this promise had not been fuifilled. Students 
;: 
And Parents used this issue to display their hostility and 
trust towBrd the administration. 
The other two demands were not justifiable, Rnd the admini-
stration 1 s first reaction was to take a stand and deny these two 
demands. Gradually they made ·concessions and eventually tradi-
tional procedures for choosing selection committees were completel 
altered. The changes reduced tensions among black students and 
parents, but increased tension And ~nger among white students. 
By Friday, September 6, fighting had erupted among white and 
black students. School was dismisS"ed early on this day as fight-
ing ensued in school corridors. 
The administration sent selected staff members out to confer 
wit~ community groups on Saturday and Sunday. While these staff 
members possessed some degree or skill in communication and in 
group dynamics, they had not previously been utilized 
where they had an opportunity to corrrnunicate with the adult com-
u.nity. These staff members worked day and night to try to estab-
lish some peace and tranquility in the community. 
While staff members were at work in the community, the 
strative staff was meeting with two student groups. These grou.ps 
;'·:'' 
were the black youth council and the white youth council. Adrnint~ 
strators met with these two groups separately, and then they. con-
ferred with the groups jointly. A black educator from outside the 
community was also obtained to attempt to restore commun1oat1on 
with the black comrnuni ty. 
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On Monday, September 9, the school situation was extremely 
tense. As the ~ress and television camera men arrived on the 
scene about 150 white students walked out of school and marched 
across the street from the school carrying picket signs. It was 
reported to school officials that the television camera men felt 
that there were not enough students walking out of school. He. 
allegedly sent some students back into the building to encoti~ge 
iore students to walk out. 
The black ~routh council and the white youth council met on· 
·-Ionday afternoon. There was ·good dialogue and much agreement on 
how to pull the school back together. The councils issued state•'<' 
;.') ,, 
, ents to be cleared through the· administration and given to the 
oress and television media. Both counctls wanted an all .school 
assembly for Tuesday morning to stop rumors, clear the air, and 
seek the co opera ti on of whi t,e and black students. The leaders of 
.. · 
the black youth council and those of the white youth council re-
assured the administration that they could control their .respectiv 
groups.and that no incidents would occur in the assemb~y. 
The administ'ration w·as faced with a big decision. Should the 
show their trust and confidence in the students and conduct this 
requested assembly? 
The potential danger of placing l_arge numbers of students 
together during periods of tension and stress was also of consider 
able concern to the administration. 
Some members of the admtnistrative staff advised again.st 
r r' ~ having this ass·embly. The black educational advisor also 
,qgainst having the ~ssembly. 
The assembly was conducted and was almost a success. 
before the assembly was to conclude, a white· diss.ident student 
acted in bad faith and made some remarks of a racist nature over 
t11.e microphone. Within seconds f'.ights broke out and students were 
dismissed immediately by classes. It was too late; the fuse was 
ignited and a long period of fear and frustration was in store 
this co1'11IUunity and its residents. 
This situation at secondary school "E" was a difficult one· 
for the administration and teaching staff. Experienced, competent 
.nd dedicated adm~nistrators and staff members worked diligently 
nd fearlessly to rest.ore order to the school and community. All 
f these educators are to be commended· for their sincere and v.al-
'ant efforts that eventually reduced chaos and led to the 
f order and decorum. 
The administrators adopted severalc,operational procedures 
,Jo maintain school decorum during the remainder of the 1968-1969 
chool year. Private security guards, locked exterior doora, · 
urtailrnent of many evening activities, and closing of the sch~ol,~: 
afeteria were procedures that restored order to this tr9ubled ,. ' •. 
chool. 
The assistance of village officials and community leaders 
ot as widespread. and effective as it should have been during the 
eriod of crisis •. It atmears that communication lines hatd not bee 
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estAblished and maintained in a state of reAdiness with community 
leaders. 
At the close of the 1968-1969 school year, approximRtely for~ 
per cent of the staff members resigned to accept positions in otheJ 
school systems. A change also· occurred in the a.dministration of 
the school. The transition from the foriner administrative staff 
to the new staff was not accomplished as smoothly as it could have 
been. 
Problems arose quickly 1'or the new administration as the 
1969-1970 school year began. Many•student activities and student 
organizations have been discontinued at the school. The school . 
. 
is onerattng fairly smoothly at present with students on sQifts 
of apnroximately five and one-half hm1rs duration each day. 
It will take time for the new administrAtion and. the many 
new staff members to gain rapport with tne students and to reestab· 
....... 
1tsh mutual trust and understa.nding among· students and community 
leaders. 
Conclusions of In-Depth Study: 
As a result of the in-depth study of five secondary schools 
~here violence occurred, several conclusions have been established 
lby the author: 
1. More student.disruptions occur in racially integrated 
schools. 
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2. Racial unrest. in a school or community increases the· 
possibility of a sudden and volatile student disruption 
3. Student conflict and disorder in secondary schools is 
frequently caused by agitators from· outside the school. 
4. Specific emergency Plans that are supported by estab-
lished lines of communication are effective when prin-
cipals must react to disruptions. 
$. An interrRcial council that includes both black students. 
and white students is the most effective organization to 
.. 
develop conrr.mnication among .students in integrated scho 
6. Vtolence is most likely to occur in the school cafeteria. 
The next most likely areas f.or violence to occur is in 
rest rooris or locker rooms • 
. 7. Teen agers and young ad~lts from outside the secondary 
schools have caused considerable trouble by entering 
8. 
.•· 
school corridors during the school day. 
Security guards can be extremely effective at a school 
if all students are given an identification card bearing 
their photograph. 
9. Principals who have been prepared with specific emergency 
plans have functioned effectively during periods o~ con~ 
flict and have tended to resist unreasonable demands of 
dissident students,. 
10. Administrators who were not prepared for student-disrup-
tions have tend~d to "~ive in" and yield their ~oslt1on l..__ ______________________ 
~1~ 
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to attempt to pacify dissident students. 
11. Student identirication cards bearing the student's photo-
graph are being utilized effectively to keep outsiders ou1 
of schools and school cafeterias. 
.· 
'·• 
,; 
... 
,/' 
. t.i 
12. When police are called to a secondary school to quell '· 
student violence they should be placed in complete contro: ~· 
immediately upon their arrival. 
13. \Then student unrest is at a high pitch it is unwise to 
conduct all-school assemblies or crowd large numbers of 
students together. • 
14. Integrated schools should include some black administra• 
tors, counselors, and teBchers on their staffs. 
15. If police officers or Private security guards are used 
is a school on a permanent basis both black officers and 
white officers should be included on the security staff. 
,,· 
16.. Prine i pals who have the ability to establish close com-
munication and rapport with dissident student leaders can 
often prevent potential violent disruptions. 
17. Student organizations that include students from only 
one race should not be permitted. 
18. A school board policy manual that specifically outlines 
the boards policy in regulating student dissent is inval-
uable to the secondary school principal. 
' 
19. Admtnistrators who organize adult meetings to reduce ten-
sions following. school disrupt ions should invite parents 
who represent various community orga.n1zat1ons • 
. of this nature should not be open to the public • 
. i 
:', 
.. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
Conclusions 
The secondary school principal is presently the target of., 
oressure from many individuals and groups. ·He is con:f'ro.nted ~i~'}< 
. . ,_.,.;>. 
' " 
student activist movement, by militant teachers groups, and bJr·, 
unity org~nizations that favor the•new left or the far rig~tJ;; 
·;;·' 
In this rapidly changing social order the secondary school· 
'rinci pal is expected to be the instructional leader of the.' stat'.~:.·, 
: ' ' •.. ',-!.. . • ·•: ·~·· 
. nd he is expected to possess the managerial. and logistics~ :te6ti.i;;;. 
tques to accomplish the many non-educational functions that must 
:::>e completed. 
It is esnecially important tha.t the secondary school principa 
:::>e an individual in good health, and a person who possesses the 
, ;.ri ta,li ty and endurance that will enable him to fulfill the many 
"'esponsibilities that are expected of him. Many high school prin.i.. 
ipals who are past mtddle age are ftnding the demands and respon•'. 
' .·.:: ': 
ibilities of the princ1palsh1p more than they can handle in today, 
ducAtional scene. The secondary school principal in the schools 
f the future will undoubtedly by young, and he will probably find · 
he nositton especially demanding of his time,, talents, and energy. 
\ .~. 
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The secondary school prin~ipal must be a very mature indivi-
d~~l who hss developed the ability to control his emotions during 
tlmes of crisis. The student.activist and the dissident student 
leaders Will challenge· _the patience and leadership ability of the 
. ost able and experienced principals. It is extremely essential 
that the principal be a very perceptive individual who can· distin-
.;uish all forces that are affecting any given situation. 
~robably the most critical area for principals in today's fas 
.oving society is the ability to communicate with individuals and 
~roups. The principal who cannot e~tablish effective lines of com 
. irnication within his school and community cannot function as an 
ffective leader. 
In interacting with dissident student leade::rs and in negotia-
.ing with pressure groups the principal must possess leadership 
~kills which will nermit him to channel destructive activism into 
ositive educational reform and into constructive projects and 
ctivities for students.· A knowledge of group dynamics is extreme 
y essential for the secondary school principal. 
The in-depth study of five secondary schools that experienced 
tudent violence indicates that the secondary school principal is· 
i.,he man on the spot. He is the person who must have some idea.a, 
lternatives, techniques, and tactics that will reduce tensions· 
rhen potential conflict occurs within tfie secondary school. 
Hypothesis I 
.. ' . 
Principals, in dealing with student activism, should 
think more in terms of positive educational change than in 
terms of repression and control. 
In the light of the acc~ulated data, this hypothesis can be 
ccepted. Principals generally agree that a considerable amount 
f positive reform can result if the student activist movement is 
uproached from a Positive-aspect. 
Many -orocedures and policies that are being followed 
ary schools today have been in ef~~ct for several years. While 
Jducational change should not be initiated just for the sake of 
hang~, it is about time that educators take a careful look at 
.any of the things they are doing tn their schools~ The student 
ctivist movement has accomplished one ·definite constructive as-
._ect. It has motivated ed11cators to take a careful look at the 
otal operation of their schools. 
Hany secondary school principals re~dily admit t--h:at they have 
initiated several changes in their-schools as the result of pres-
sure from students. They hasten to_a'dd, however, that these chan,;; 
es are really in the best interests of the students and the 
school. 
It ts also apparent that principals have received pres~ure 
from students to -tni tia.te some changes that would decrease _the ... 
quality of the educational program. The capable principall'?is Us in 
is leadership abilities to resist undesirable change a 
nel this undesirable change into acceptable projects 
() chan-
.ti Vi tie 
13i 
for students. 
The majority o1' principals feel that the student activist or 
the dissident student should have an opportunity to be heard and t 
~xpress his opinion. Most principals attempt to establish com.muni 
cation And rapport with individual dissident student leaders. 
·Thile these students are challenging for any principal, most prin-· 
cipals realize the importance of maintatning close contact with 
these students. 
Hypothesis II 
.. 
Prtncipals have experienced the need to open new 
channels of comrounication to develop better understanding 
among students, staff, and parents. 
The data strongly support this 'hypothesis, and principals 
re aware of the importance of communication in coping with the 
tudent unrest movement. .,,,,.·' 
The pressures of the student activist'movement call for 
:iffective and more adequate systems of communication. It is 
specially vital that the communication between the school and the 
dult commi_.mi ty be firmly established. 
The nerceptive secondary school principal realizes the impo~­
ance of onen lines of communication with c.ortlI!luni ty l.eaders and 
ffici~ls. These lines of communicRtion must not only be estab-
ished but they must be maintained in a state of readiness. 
Several secondary school principals did not get the maximum 
f 
f. 
i 
r 
1.32 ' 
assistance from community leaders during·.sahool disturbances 
because they were careless and did not do their p·art in maintain-
' ' 
i.ng comnunication with community leaders.·.: Pri~cipals were in 
strong agreement that it is the principal's.direct responsibility 
to establish open lines of communication. While this is not alway 
',a.n easy task, it is so vital that the administrator must give .it a 
. uch time and attention as it takes to accomplish the task~ Com-
, 
. unicatton is a word that is often misunc;ierstood: It does not 
necessarily mean that two people agree on all i~sues, but it does 
trioly that two persons listened to eaeh othex'•s point of view. 
Some nrincipals found that their careful+Y formulated emer-
gency plans we~e not effective in times or .crises because they did 
not have an adequa:te communication system'to bac.k up the emergency 
olen. Communication is the heart and pu.lso of a school. 
Hypothesis III·<· 
?rincipals have recognized the need for student involve-
ment in the planning and implementation of student extra-
curricular activities. 
This hypothesis involves the imports.nce of student participa-
tion in the planning and impleYl'lenting of extra-curricular activit1e 
On the basis of the data of this hypothesis, it is being accepted. 
Princinals feel that studen~s often give "lip service" to 
~xPressing a desire to get involved in the planning and implemen-· · 
tation of student activities;, however principals find that student 
rarely sustain a concerted effort to follow through and work on 
these activities. If an element .of fun or .recreation is present, ·' 
students will sometimes get involved with these activities. 
Several principals -remarked that student involvement in activities 
rarely h8:PPens 'just by chance. This student· involvement is pre-
ceded by leadership on the par't of dedicated teachers, counselors, 
or administrators. 
Beca'use of the rapidly changing society of which we are ·a 
a reevaluation is needed of the extra-curricular activities pro .. 
&""rams in the nation's secondary schools. Student participation in 
extra-curricular activities is on the decline. 
~urnrising when one stops to think that little change has been 
in these programs for many years. 
Leadership on the part of dedicated staff members seems to . 
. old the key to the future of extra-curricular activities. Some 
,-irincipals feel that extra-curricular activities are on the way 
,,· 
ut unless they provide audience approval or unless some award is 
civen following the activity. 
While st11dents profess a desire to get inv~lved in the plan"." 
.ing of student activities, they still look to the adrninistrati 
o 'l'"'rovide orgtrnization and clarity to the activities. 
,learly i.ndicate that students expect administrators 
degree of control over student activities. 
The prosperous economy has enabled many high school 
'1 /" 
. , 
·~o obtain part time employment. Many st11dents work t·o~ ea~n spend~ . 
/; ,, ' 
~ng money and to save money for college attendance. This;also is 
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8 factor in the decline of student participation in student activi 
ties. 
Hxpothesis IV 
?rincipals hnve the airect responsibility to provide 
alternatives and solutions that will p~event conflict and 
confrontation by student activist groups. 
The results of the data strongly support Hypothesis IV. 
he htgh school ~rincipal has the direct responsibility to provide 
lternatives and solutions.that will prevent conflict and reduce 
.. 
vensions in the school. 
The trend in recent months is for pressure groups to exert as 
uch force as possible upon the· secondary school principal. Indivi: 
.uals have learned by watching recent events in this country that 
.. ~ople who organize into groups can exert much more pressure on an 
dmtnistrator than one individual can exert. 
The principal must utilize every bit of leadership skill that 
.e possesses to initiate positive change and to resist change that 
~s not in the best interests of the high school program. 
A real chAllenge exists for the secondary school principal-
~hen disstdent students are pushing for change that is in reality 
lndesirable c~ange for ~he overall quality of the school. The 
omnetent "8rincipal will be successful, however, in diverting a 
onsiderable amount of this undesirable pressure into positive· 
ro,jects and activities for the students who originally initiated 
vhe change. 
It is extremely important for the secondary school principal 
to keep the many demands he faces in proper perspective. Most 
principals have learned to live with pressure, and they accept it 
as a part of the responsibility they must bear. 
Hypothesis V 
Princinals must rely less on authority and more on 
leadership ability to develop rapport with dissident student· 
groups. 
This hypothesis is clearly supported and upheld by the data . 
compiled. The activist or dissident student presents a challenge 
• 
to the leadership abilities of the principal. The principal 1 s 
success or failure as an administrator is directly related to his 
ability or inability to establish communication and rapport with 
d.issident st~1dent leaders. Principals iUsEie.a variety· of techniques 
to interact with these students. Most prin~ipals make themselves 
very accessible to dissident students, as they realize that these 
students are involved in chall~nging many of the traditional pro-
cedures that have been standard operating criteria for many years. 
Because a very small percentage of ~tudents are making their minor ~ 
ity feelings a significant· part of the educational scene, the com-
,etent nrincipal must not yield or compromise his position to 
these dissident students. Many principals will be quick to y'Leld 
on' the little things, but they realize the importa.nce of holding 
uheir ground on the big issues. Principals have found that the 
ore concessions they make the more demands the students.have 
~siting for them. Principals are getting a lot of experience in 
negotiating with student groups. Most experienced principals 
become rather sophisticated at this technique of negotiation. 
Some principals do not like the word, "'negotiate·."· They 
that the word implies that they are "giving in" and yielding 
nosition. The experienced principal looks on negotiating as "an 
eye for an eye and a tooth for a tooth." In short, these princi 
will yield a point to gain a point in another area. 
Hypothesis VI 
.. 
High school principals, in responding to the poten.til-1 .. 
threat of student activism, have developed specific plans' to 
maintain school decorum.· ', 
All six of the hypothesis in this study were supported by the 
data; however hypothesis VI was supported the most strongly of all 
. ypotheses. Principals in the suburban area where this study was 
~· 
conducted have formulated specific emergency plans. Unfortunately 
. any of these principals have encountered disorders that have nec.e 
sitated the use of these plans. Some principals had specific 
that would have been effective if communi,cation lines had been es• 
' . 
,,',:: 
tablished. Their plans were not effective, however, for a variety 
of reasons. An excellent plan that is retained in the principal's 
esk is of little help in a violent disurption if the school staff! 
1es not been orientated to the plan. Also, the local police'. 
epartment cannot be of maximum assistance ·if they have not seen 
the prlnci-pal's plan before an emergency occurs. ! .~· ' 
While no school administrator enjoys setting up a "police 
state" ~this l.ocal·school, some administrators found that it 
necessary if the safety and well being of all students was to be 
maintained. Some schools' who found it neces·sary to create a 
"police state" were able to r.eturn 'to normal opera.ting conditions 
by a gradual reduction of security personnel. 
The presence of racial unrest in a scnool necessitates a 
ttghter control or the need for increased .awareness on the part 
of the principal. A volatile situation can develop in seconds 
'·Ti tnout warning. Most administrators who experience student rac+ · 
unrest are totolly prepared for action. One principal summed up 
the feelings of many principals as follows: "'When racial unrest 
. ' ' 
develops we call the police immediately; we would rather have 
nolice present and not need them than to need the police 
"'lave them here •. " 
3ffects of student activism 
The student activist movement has had definite effects 
the leadership roles of secondary. school principals. The 
'· 
,,;ho participated in this study have· changed in the manner 
they exercise the tr leadership· r,oles in one or :more of the 
ing ways: 
1. Principals serving in' racially integrated schools -ha.'Ve < 
become more perceptive, and they have developed leadershi 
' . 
techniques that assist in prevent1ng~_vo1at1le student 
orders. 
2. "rincipa ls are maki~g expedient and more extensive 
police and private security guards _in coping with student r 
activism. 
3. Parents are being called upon m;ore .frequently by princi-
pals to become involved as observers in schools that are 
beset with racial turmoil. 
4. The student activist movement has .ca'i.1sed· principa_ls to'·> 
spend much less time on instructional leadership1 curr11'.';.; 
culttrn development, and staff evaluation. The time and 
energies principals formefly devoted to these functions 
are now being spent identifying student leaders and in 
~nteraction with dissident students. 
5. Since the student activist movement has placed 
demands upon secondary school principals' time, adminis,t 
tors have been forced to delegate mariy important leAder-
,,,.,., 
ship functions for which they must bear the final respon•-' 
sibility. Fre.quently these functions are delegated to 
assistAnts who lack experience in fulfilling the speci~i,:c 
functions. 
6. Principals have been forced to consider students 
end feelings on such issues as school dress codes and.tr1,1· 
ditional scho61 policies. They have also found it. impel!'A.: 
~ ' '> • •• ' : 
tive to develop an organizational structure that 
students the opportunity to express their ideas, 
a.nd gripes. ; . 
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?. The current trend of student involvement has placed pres-
sure upon T'.'rincipals to provide opportunities for student. 
to assume leadership functions in the planning and imple-
menta.t ion of school activities. Principals have found it 
necessary to support 'student leadership .and to develop a 
spirit of trust in students' leadership abilities. This 
suprort and trust must also be developed with the real1~ 
zation that some students will fail at leadership attempts. 
-8. Most of the principals in this study improved their lines 
. . 
of co-rrununication and their c~mrnunicat~on techniques. The 
threat 01· student violence necessitates open lines of com· 
munication, and principals especially improved their com-
munication with community leaders. 
9. The activist movement caused principals to develop and 
sharpen techniques of group dynamics and leadership skills 
,,· 
needed in the negotiation process. Activism has motivate< 
many Principals to continually seek a higher level of dev~ 
elopment of these dynamics and skills. 
10. 'Oressure from black leaders ±·or Afro-American history 
courses and pressure from.many students for more meaning-
ful studies has resulted in curriculum revision in many 
soc :tal studies courses. Prine ipals have 1n1 tiated curri-
culum revisions which provide for instruction in the vita 
issues of our day--race relations, the Viet Nam war, 
pollution, and crime and poverty. 
,, ~ 
In closing, this summary of the effects of student activism 
upon the leadership role of secondary school principals indicates 
that student activism is a chapging and highly complex process. 
One of the secondary schools that the author studied in his 
tn-depth probe has been closed several times because of student 
violence. The administrators in this school have 'had considerable .1 , 
experience in coping with student disruptions, and they have devel 
oped several safe guards and leadership techniques to prevent any 
further student violence. This school was recently closed again 
• because of student violence. 
It may be concluded that while emergency plans are often 
effective, it is impossible to prevent all student confrontations. 
An administrator who has mad·e careful emergency plans, regardless 
of how extensive, has no guarantee that student violence will not 
erunt in ~his school. 
ecommendations 
1. Every secondary school principal shou~d have a specific 
emergency plan to guide him in the event of a disruption· 
in his school. 
• • 2. ?rincipals must develop effective lines of rommunication 
within their schools and communities, and these lines of 
communication must be maintained in a state of readiness. 
J~. The principal must posses~ techniques of group dynamics 
and leadership abilities tnat will enable him to interact 
with individuals and groups. 
4• Written school board policies to govern student dissent 
should be formulated by the administration and adopted 
the members of the board of ·education. 
5. Student 1,.dentification cards bearing the student's photo-
graph should be provfded for all students in secondar.y 
schools. This will facilitate security within the school 
and will enable administrators to admit the only authoriz~ 
students of the school~ 
6. Police officers or nrivate security guards should be 
l' 
ized to prevent student violence, . to quell violence ~t~i~·. · 
·•·,{;,'J~t.'.,(::' it occurs, and to restore an orderly atmosphere to a ~.f,,0 .... 1 .. 
': ~:>::·,::)t:;::::_J~·~::; 
school after violence occurs. 
7. During periods of student unrest, the secondary school 
principal must give special ca.re· to maintain the .security 
of the school cafeteria, student rest .rooms, and locker 
.. 1~·· 
room areas. 
8. Principals must maintBin communication with dissident 
student lea-le rs and develop rapport with them. 
9. The secondary school principal must be prepared 
alternatives and solutions as cqnflict situations 
develop within the school. 
10. The secondary school principal must make it clear to 
dents that he is responsible for th~ safety and protect:to 
of all students and that he.will take what ever steps are 
.. 
necessary to fulfill this responsibility. 
11. Principals serving in integrated secondary schools must 
maintain a greater state of readin~ss to prevent conflict 
as racial unrest increases the possibility of a volatile 
dtsruption. 
12;. ?rincipals serving schools that have large student enroll· 
ments may benefit from the use of ·closed-circuit televi~ 
sion in maintaining school surveillance and security. 
13. ?rincipals should refrain from conducting all-school assem · 
bley programs during periods of tension and unrest. 
14. Secondary school administrators who have successfully 
coped with student disorders and vlbl~nt cohfrontatiotis 
should be utilized as resource persons to conduct .seminar~ 
for other high school principals. · State Dey.a rtments of 
Education could provide valuable orientation for princi-
pals if they would sponsor sue~ seminars. 
. 15. Principals need to ta.ke an active part in their profess-
ional organizations, and avail themselves of the excelleni 
materials that have been prepared by these organizations.· 
su~Qestions for Further Studv 
The secondary school principal is .presently the target of con-
$iderable Pressure from many different sources. The demands upon 
his thne do not permit him the opportunity to e·ngage in many re-
search studies. Host principals have ideas and some areas of · 
special interest that they would investigate if time permitted. As 
the student activist movement gains additional momentum, the 
I' 
econdary school principal will conti.nue to seek assistance from 
.ny orofessional source available. 
As a result of this study, the author suggests the following 
reas as significant ones for additional study; 
1. How can the National Association of secondary School 
?ri ncipa ls be of more assistance to ·principals in coping 
with student activism? 
2. What can local boards of education do to instill a feeling, 
of security for the secondary school principal in this era 
of student unrest? 
3~ Can technological equipment such as closed-circuit tele-
vlsion be rnade available to secondary schools at- a cost 
that is within their local budgets? 
4. What is the most expedient and most effective method to 
train secondary school principals in "group dynamics"? 
5. Should tea.chers colleges and graduate schools include 
course work in the area of professional negotiation 
for prospective administrators. How effectively can these 
skills be taught to educators who int~nd to serve as secon 
dary school principals? 
6. How can schoo.l counselors, school social workers, and 
deans be utilized most effectively to reduce tensions and 
'\ 
un4:-est? 
BIBLIOGRAPHY 
I. BOOKS 
?\tone 
II. PERIODICALS 
"A Divided Decade The 60's." .Life, LXVII, No. 26 (December 26, 
1969). 
"Academic Freedom in tpe Secondary Schools." 
Liberties Union, (1968). 
American Civil. 
• 
Anrig, Gregory R. "Those ITigh School"Protestors: Can Boards 
Put Up Hi-th Much Hore?" American School Board Journal, 
!:TLVII, No. 4 (October, 1969). 
Ashbaugh~. Carl R. "High School Student Activism: Nine tested 
approaches for coping with conflict situations." Nation's 
Schools, LXXXIII, No. 2 (February, 1969). 
Bard, Bernard. "On the Razor's Edge." Saturday Review, (January 
?4, 1970). 
Barr, Donald. "A Parents Guide to the Age of R~volt." McCalls, 
XCII, No. 1 (October, 1969). 
Boyd, Hi lliam B. "Student Unrest in the University: Implications 
for the Secondary School." Bulletin of the National Assoc-
iation of Secondary School Principa ls-;-LIII, No. 337 (May, 
1969). -
Boykin, Arsene o. "Student Activism Drama--Roles for the Prin-
cipal. n The Clearlnghouse, X<XXIV, No. 3 (November, 1969). 
Brarnne r, Lawrence 11. 11 The Coming He volt of High School Students. 'o' 
The Bulletin of the National Association of Secoridary School· 
'Principals, LTI, No. 329 {September, !96tf)7 ... 
Chesler, Mark A. "Student and Administration Crises." Educationa 
Leadership, x;rJ'II, No. 1 (October, 1969). 
nDesegregation or Integration--What the Row is All About." 
United States News and World Report, (October 6, 1969). 
Divoh.-y, Diane. "The Way It's Going to Be." Saturday Review, 
LI!, No. 7 (February 15, 1969). 
"Don't Let Protests Catch You Unprepared." School Management, 
XIII, No. 6 (June, 1969) •. 
3ddy, Edward D. "Scratching the Surface: Campus Unrest in 1968.'i 
School ~ nd Society, (January, 1969). 
~rickson, Kenneth: Benson, George; and Huff.'., Robert. "Activism 
in the Secondary Schools--Analysis and Recommendations." 
Bureau of Educational Research and Service, College of Educa-: 
11:.£E., University of Oregon, (March, 1969). - . 
:~vans, Rowland and Novak ft Robert •• "High School Race Turmoil-- a 
~rightening G~owth.' Los Angeles Times, (January 6, 1970). 
'Facts on Stu.dent Protest." Worth-PR los Reporter. (January 12, 
1970). 
. ielder, :Marie. 
vent ion." 
1969). 
"A Diversified Team APproach to Conflict Inter-
Educational Leadership, XXVII, No. 1 (October, 
•ish, Kenneth L. "CopingA'ith Stu.dent Activism in Secondary 
Schools." ~Education Digest, X~f..V, No •. 2 '(October, 1969). 
iusti, Joseph P. "Students and the 1970's: ·Calm After the 
Storm." School and Society, LXXXXVII, No. 2319 (October, 
1969). 
~raves, Samue 1 M. 11 A Description of Student Unrest." Bulle tin 
of the National Association .2,f: Secondary School PrinciEals, 
Lirr, No. 337 (May, 1969). 
teen, Norman s. "Confrontation or Cooperation?"' Illinois Educa..;, 
tion, LVIII, No. 4 (December, 1969). 
agstrom, 1.'!arren o. and Gardner, Leslie L. "Characteristics of Di 
rupti ve rugh School;: Students. 11 Wisconsin Research and ·Devel-
opment Center for Cognitive Learning, University .2f ~consin, 
(September, l90'9Y. 
,a lberstam, David. "Farewe 11 to the 60 's." Mc Calls, XCVII, 
No. 4 (January, 1970). 
:'j 
j 
iJi6. 
:ralleck, Seymour L. 11 The Genera.tion Gap: A Problem of Values-:tt , 
The Education Digest, XXXIV, No. 5 (January, 1969). 
!ialleck, Seymour L. "Hypotheses of Student Unrest." 
Kappan, XL, No. l (September, 1968). 
Phi Delta 
----
Harrington, Johns H. "L.·A. 's Student Blowout." ?hi Delta Kappan, 
j 
L. No. 2 (October, 1968). 
"High School Student Unrest." · Education U.S.A. Special Report, 
(1969). - - -
Hook, Sidney, "Who is Respons'i.ble for Campus Violence?" 
Review, LII, No •. 16 (April 19, 1969). 
Hosford, Philip L. and Dyreson, Margaret. "Dissent Without 
Dissention." Educational Leadership, XXVI, No. 7 (April, 
1969). 
"'Row to Deal 1.·.fi th Student Dissent. 'J Newsweek, LXXIII, No. 10 
(March 10, 1969). 
'fodgins, H. c. "'Boardmen wonder and wince, but students freedoms 
don't fold or fade." American School Board Journal, MLVII,, 
No. 8 (February, 1970). 
ay, Charles D. "Generation Strife--Cracks in the American Dream.'~. 
Illinois Journal of Education, LX; No. 7 (December, 1969). 
'~ennan, George F. "The Student Left--Rebels Without a Program." 
Readers Digest, (January, 1969). .., 
'OWenh.o.gen, Chuck. "Anatomy of a Student Demonstration." The 
Bulletin of the National Association of Secondary Schoor 
nr{ncinal"S; LI!r, No. 341 (December, !969). 
IacLeish, Roderick. "Youth in Dissent: Rebellion or Renewal ? 11 
::\eaders Digest, LXXXXII, No. 583 (May, 1968). 
;i~ 
:ance, Charity M. "Violence and the Mass Media--Challenge to.· ·" · > :,\~ 
Education.'' Educational Lenders hip, :I.XVI, No. 7 {April, 1969) ~ 
"; 
ayhew, Lewis B. "'Changing The Balance of Power." 
LI, No. 33(August17, 1968}. 
SaturdaI Revte' 
!ethvi n, Eugene H. "SDS: Engineers of Campus Chaos." Readers ' 
Digest, LXXXXIII,, No. 558, (October, 1968). 
..: 
'-·1'( 
llf:)~} 
'Heyer, James A.. "Suburbia: A WastelJrnd of Disadvantaged Youth<',;:,~' 
Youth and Negligent Schools?" Phi Delta· Kappan, L, No. 10 ' · · 
(June, 1969) • · · 
. . 
"Montclair Principal Studies Unrest." 
Secondary School Principals .News 
(May-June, 1969) •. . -
National Association of 
Letter, XvX, No. 5, -
Ohles, John F. "The University and the Unstu~ent • 11 The 
Erlncation Digest, XXXIV, No. 5 (January, 1969). 
11 :\ecomnendations of St 11dent «\ctivism in High Schools." School 
and Society, LXXXXVII, No. 2319 (October, 1969). 
S.eice, Sylvia. "Under 211' Ne Calls, (October, 1969). 
~oberts, Wa:\la ce. "No n1ace to Grow." Sa turda:y: Review, 
No. 12 (March 21, 1970). · 
Schu.lz, T.filliam, "Intelligence Report on 'roday's 
aries.'" ReAders Digest, (October, 1969). 
Shaheen, Thomas. "The New Beat In Our Schools." 
cipal, (December, 1969). 
Sh.ane, Harold G. and Shane, June Grant •. "Forecast For the ?O's." 
Todays Sducation, (January; 1969).-.,., 
Smith, Mortimer. "The Decline of' Authority." ·Council' for Basic. 
Education Bulletin, XII (June, 1969). 
11 Specit=tl .Rei:ort on Student Unrest in the Public Schools. II 
T!qnar;ement, XII, No. 11 (November, 1968). 
Stocker, Joseph. "C.ops in the school house." School Manasementi:,· 
(Hay, 1968). 
nstrategies For Coping With Student Disruption." 
XIII, No. 6 (June, 1969). 
''Students: And Now the High Schools." ~'(February 7,_1969).•.'· 
'
1Students ... -Critique of Student Activism. 11 School and Society,· · · 
LXXXXVII, No. 2316 (Harch, 1969). 
"Student Involvement." Nation's Schools, LXXXIV, No. 3 (September< 
1969). 
Taylor, Harold. "Student Activism Steers Away from SDS and 
-Toward Educational Refornis. 0 Nation's Schools,.LXXXIV, 
No. 1 (Ju,ly, 1969).. -
"The Endemic Rebelli~n," Nat1,0na~ Association .2! Secondar~ School 
Principals Spotlight, No. 96 (November-December, 1969 • · 
"The Real Revolution on Campus." United States News and World 
Rerort, LXVII, N9• 2 (January 12, 1970). ---- ---
"The System Ha·s Got to Go." College Management, III, (Summer, 
1968). 
Thomson, Scott D. "Activism: A Game for Unloving Critics." 
Bulletin of the National AssogJation of Secondary School 
?rincipalS"; LTII, No. 337 (May, ~969):-
Trout, Grr-ifton D. Jr.; Simmon, Geoffrey; and Tregea, William. 
"Youth ?fakes. Itself Heard." The Education Digest, XXXIV, 
No. 1 (Octob~r, 1968). 
Trump, J. Lloyd and Hunt, Jane. "The Nature and· Extent of Student: 
Activism." Bulletin of the Na.tiona.l Association of 
School Principals, LII!,fro. 337 (May, 1969). - ____ _ 
"Unrest--Hore ;)isruptions Expected Unless Schools Relate to 
Students' Needs. School and Societv, LXXXXVII, No. 2320 
o~ovember, 1969). -
.-Jeisbord, Harvin R. "Now, Focus on High School Unrest." Think 
Jv:agazine, XX.XV (September-October 1969). -
n1:!hat are schools doing? Rerort on Student Unrest." Illinois 
Education, LVIII, No. 4 (December, 1969). 
11 T·!hat 's going on in schools and colleges--more chaos coming.;". 
ChBnging Times, (August, 196e). 
·
1111.'hats Wrong \Titli the High Schools?" Newsweek, LXXV, No. 7 · . 
(February 16, 1970). 
·!impress, Duncan. "Student "P~rticipation: A Key· to Quality." 
Illinois Education, LVIII, No. 5 (January, 1970) • 
. oung, 'Whitney H. Jr. "Order or chaos in our Scnools." The 
~fational Elementar;r Principal, XLIX, No. 3 (January,~70). · 
OFFICE OF 
COOK COUNTY SUPERINTENDENT of SCHOOLS 
CHICAGO CIVIC CENTER ROOM 407 CLARK & WASHINGTON STREETS 
CHICAGO, IUINOIS 6060Z 149 
ROBERT P. HANRAHAN 
COUNTY SUPERINTENDENT 
TELEPHONE: 321-7610 
MEMORANDUM 
DATE: June 11, 1969 
TO: All District Superintendents 
FROM: Robert P. Hanrahan 
SUBJECT: STUDENT UNREST CONFERENCE 
On May 21, 1969, five suburban high school superintendents and I met with 
Sheriff Joseph I. Woods and his staff in our conference room to discuss 
measures to be taken in suburban Cook County to prevent student disruptions 
before they reach the violent and confrontation stage. Discussion also was 
centered on what to do once violence erupts. 
I feel that the conference was a productive one, and I would like to share 
with you some of the iinportant points discussed at that conference. I will 
sumnarize briefly the highlights of the conference, but I have enclosed a 
full transcript of the proceedings taken at this historic conference for 
your use in the future. 
Suggested Procedures to Follow to Help Prevent Student Unrest and Violence 
1. To orient faculty members, administrative staff, as well as custodial, 
cafeteria, and clerical staffs with policy, in the event there is a student 
walkout, sit-down strike, or violence. This should be done NOW. 
2. To have you and your administrative staff meet with local police chief 
to define roles of police and school. officials du~ing a confrontation. 
3. To contact your local police early, in order to alert them of possible 
trouble. 
4. To develop an open door policy (if you don't have such a policy already) 
for your students. Listen to the student problems. 
5. To develop a more relevant and meaningful student.council so that all 
groups are truly represented. 
6. To have on hand a list of security agencies you can call on when the 
local or county police leave your -school. 
.. 
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7. To develop specific guidelines for your security officers to follow in 
their job descriptions. 
8. To investigate universities or foundations such as the Mott Foundation 
in Flint, Michigan, which could provide inservice training workshops for 
your present security personnel. In addition, these institutions could 
provide you with security personnel. 
Your comments and reactions to these procedures, the transcript, and the 
conference itself would be welcomed. 
Enclosure 
• 
. -
APPENDIX B 
C!Congrtss of tbt Wnittb ~tatcs 
~ouse of l\epresentatibes 
~fngton, •·"· 20515 
December 15, 1969 
Dear Superintendent: 
The Committee on Internal Security, of which the under-
signed are Chairman and ranking minority member, respectively, recently 
released a special report on the activities of the militant Students 
for a Democratic Society (SDS) in seeking to disrupt our nation's high 
schools and recruit high school students in their organization • 
• 
As Members of Congress vitally concerned with this issue, 
we are enclosing a copy of this report for the use of high school 
administrators. 
The report is not intended to reflect the final results of 
a study of SDS but it does provide hopefully useful background infor-
mation so far obtained which may be of benefit to you and your colleagues. 
We do ask that you read the report and let us have any 
reactions or comments with respect to the subject that may be of help to 
us in our future examinations and deliberations. If your own school has 
had any confrontations or experiences with SDS, we would be pleased to 
receive information from you concerning the circumstances. We would also 
be interested in hearing about any use you make of this report. 
We solicit your cooperation in this regard as ~ seek to 
assist you in meeting the challenge which SDS may pose to the stability 
of our nation's high schools, which stand as such an important bulwark 
in our free society. 
Richard chord (D.-Missouri) 
Member of Congress 
hi.~ 
n M. Ashbrook (R.-Ohio) 
ber of Congress 
. . 
.... -- -~·-~.&a. -
SUGGESTED BOARD POLICY 
CODE 
-------SCHOOL DISRUPTIONS 
-It shall be the policy of the Board of Education to recognize legitimate student 
grievances and to provide an orderly method of communication and redress to all 
pupils and parents of the District. Dissent should properly be directed 
through established grievance procedures. School disruption or disregard for lawful 
authority shall not be permitted. 
-Disruptive dissent in the form of civil disobedience such as sit-ins, boycotts, 
' . 
take-over of buildings, or other disruptions of the normal operation· of the school 
shall be dealt with as follows: 
1. All persons involved in disruptions on school property shall be 
directed to desist and to resume scheduled activities or to 
leave the premises. 
a. Students who return-to class promptly and orderly will 
be readmitted with "no credit" for all time missed. 
b. Those who leave the premises promptly and orderly will 
not be permitted to return that day and all time missed 
shall be treated as "no credit" absence. 
c. Individuals responsible for actions causing personal 
injury or property damage will be subject to prosecution 
.. 
in accordance with school and civil regulations. 
d. Individuals responsible for organizing, inciting and 
perpetuating disruptive acts shall be s'imilarly subject 
to disciplinary action. 
2. Disruptive persons who are insubordinate to instructions by 
school officials shall be subject to removal by civil authority. 
3. Unlawful dissent in the form of truancy or boycotting shall result 
in loss of credit for time missed and participants shall be subject 
to provisions of the attendance laws of the State of Illinois. 
BULLETIN NO. 11 
Safety ~ Security of Building 
and Pupils During Disturbances 
Four levels of building security are planned for possible use in response to 
emergencies resulting from disturbances. 
Condition One - Surveillance· 
This plan will be implemented upon receipt of verified reports of potential 
trouble. It is designed to provide observation and control over entry of 
unauthorized persons. The following individuals will take posts as indicated. 
----------------------- - Main Office for 
Connnunication 
- East Auditorium 
Corridor 
- West Corridor to 
Fine Arts Building 
- P.E. Area 
- East Cafeteria 
Corridor 
- Maintenance and 
Cafeteria Exits -
Put all doors on 
Panic Bar Control 
Unauthorized individuals should be refused admission and difficult situations 
reported inunediately to the Principal, Phone"33, 34, 37. Keep students out of halls. 
Condition Two - Minimum Security 
This plan will be utilized on receipt of verified reports that a demonstration or 
disturbance is planned, or if situation warrants additional security. It is 
designed to provide observation and security on every floor or area of the building. 
The following individuals will take the posts as indicated. Department Chairmen 
will arrange for suitable classroom supervision. Faculty are not to issue passes 
on the direction of the department chairman. 
- East Auditorium 
---------------------------------
.. West Corridor ~_Fine Arts Building 
- P. E. Area 
- West Cafeteria Corridor 
- West Cafeteria Corridor 
----------------------------------- - Second Floor Main Building 
--~-------~--~------~ - Second Floor - Main Building 
Supervisors keep students out of halls. Fire drills will be announced on P.A. 
Ignore all alarms until confirmed. 
Lavatories, classrooms, offices, and entry ways should be kept under su~illance. 
Report difficult situations to the Principal, Phone 33, 34, or 37. ; 
. ,. ~·:· 
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Condition Three - Intermediate Security 
This plan provides inunediate coverage on all outside entrances in addition to 
minimum hall security throughout the building. 
1. Purpose: 
a. Calming· influence until police arrive 
b. Break .!!2 any attacks until police arrive 
c. Keep students out of halls. 
2. Duties and Stations: 
~~~~~~~Main Office - Communications.(both ways) 
a. Call police to be available immediately 
b. Advise faculty and students re: 
1) Class movement 
2) Students remaining in class 
3. Stations 
SECOND FLOOR AREA 
- P.E. Area 
II 
-
II 
II 
II 
II 
u 
Cafeteria Area 
II 
II 
II 
II 
II 
II 
II 
II 
- Near Room 
- Near Room 
- Near Room 
- Near Room 
- Near Room 
West Cross Corridors 
to Auditorium Area 
II 
II 
II 
II 
East Cross Corridors 
to Auditorium Area 
II 
II 
II 
II 
JJ!.'l' 
li;? 
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Condition Four - Maximum Security 
This plan requires the employment of police. It is designed to provide security 
in every hall and possible trouble point. This force will be located in the 
Principal's office. 
Police will inform school who is in charge of police details. 
1. Announce· students must disband and return to.class immediately. 
2. If group is not disbanded: 
a. Police isolate gathering area. Deans and Faculty will identify 
pupils. 
b. Hold bells so there is no hall movement. 
c. Teachers separate non-participating ·students and direct to an 
area away from the gathering. 
d. Police to remove students from the building and grounds who 
have refused to return to class. Police will use own judgment 
regarding arrest. 
e. All students removed will not be readmitted that day. 
f. Classes resume on regular schedule • 
• 
NON-TEACHING PERSONNEL-CLERKS, CUSTODIANS, AND ·CAFETERIA 
The responsibility of this group in respect to control over students is none. 
', They must not be placed in a position of responsibility. All non-certified 
1 personnel should ref~ain from involving themselves in a chaotic situation. 
TEACHERS 
The responsibility of the teaching staff at and during a disturbance is tremendous. 
They must exercise judgement in matters when all social and school rules are 
"out the window." They should protect any and all students from being harmed in 
any way. The use of physical force is forbidden except in case of self protection 
and then force should be only to subdue the violator. The courts will not be 
sympathetic to an over aggressive reaction to an action. 
JJ!·'.!.' 
. . 
As a general rule to follow do whatever is reasonable. 
Also, in regard to the situation, try to control the students immediately under 
your jurisdiction. A teacher with 27 students can do a great deal in helping the 
total situation by asserting their rule with a smaller'group. 
NOTES: 
1. Security Control will be located in the Principal's Office, Main Office, 
Telephone 33, 34, or 37. 
2. Department Chairmen will arrange substitutes. Classes may be combined 
in certain instances to reduce the number of substitutes needed. 
Individuals who are leaving classroom for supervision will notify the 
department chairman. 
". 
APPENDIX D .. 
. ' 
. HYPOTHESES .QE !!!! . STUDY . 
I.· Principals, 1.n dealing with student aoti "f1sm, should 
think more in. terms of positive educational change than 
in terms of repression and control. · i ·· 
II. Principals have experienced the need to open new chann~ls 
of communication to develop better understanding among 
students, staff, and parents. 
III. Principals have recognized .the ·need for student involve-·· 
rnent in the· planning and impl~mentation of student extra-
curricular activities.. · · · 
;i:v·. Principals have the direct responsibility to provide. 
alternattves and solutions tp.atwill prevent conflict 
and confrol'ltatipn by student activist ·groups. 
~ " . . .. ' . 
. ··,·,, 
-. -.: 
··, / ·. 
APPENDIX!· 
Questious.to test.hypotheses 
Select one of the five. alternatives and indicate the 
tor your choice. ·. · ' 
.. 1 •. The perceptive high school principa.J. will distinguish 
between constructive and destructive student activism. 
·Strongly 
Agree 
Agree Undecided Disagree Strongl~:.<·) 
2. The high school principal must a.nticipate 
of a student disruption and be prepared to 
iate leadership that will stop violence. · 
SA A u D 
... 
SA . :<··· > .... _D 
Disagree···· 
SD 
sp·. 
5. . The high school' principal must -analyze ·and keep in 
spective the con.flic.ttng demands that he faces • 
. . ,, 
SA A .. D 
6. Dissident students respect the high school 
is willing to listen.and discuss topics 
non-negotiabl,.~ 
'SA A u. : D 
SD 
SD_: 
7. Student participation in school activities increases as 
a.s administrative controls are decreased. 
SA A . u SD 
8. When confronted with activism, the high school principal 
must know when to make a decision and when to wait and 
investigate. 
SA A u D SD 
9. High school principals' leadership goals'should focus ~ 
priority on student involvement in· the school program. 
SA A u D SD 
• 
10. Initial pressure from students. is often the impetus for 
desirable educational change within the high school'. 
SA A u D SD 
11.. The potential threat of student disruptions has caused 
~rincipals to exercise greater care in planning crowd con 
trol procedures for after school and ~vening events. 
SA .. A: u ..... !I'' D SD 
12. A knowledge of the power structure of the student body < 
is important to the high school principal when 1rmn.ediate 
co;:nmunication is essential. 
SA A u D-· SD 
13. Students participate more enthusiastically in after schoo 
and evening activities when they have had the major part 
in planning these activities. 
SA A u SD 
: ' 
J.4. The high school principal must learn to reel secure when 
faced With student activist groups. 
SA A u· D· SD· 
·15. The principals' ability to negotiate with student groups 
is imperative when C?nflict situation~ occur. 
SA :Q' SD 
16. t·."hen student activism is ignored or "put down" 1 t may , 
result in disruptive activity. 
SA A' U iT D SD 
17. The high school principal must develop a close relation-
ship with community leaders as he may need their support 
in emergency situations. 
SA A u D . SD 
18. High school principals ,.may prevent many potential prob-
lems if they maintain an "open door" policy to students. 
SA A u D SD 
19.. High School students generally support an activity that 
they have had a part in formulating even though they may 
not be in accord with all aspects of the activity. 
SA A u D SD 
20. The high school principal must be in··icontrol of his 
emotions at all tines when reacting to student activism. 
SA A u D SD 
21. ?rincipals must be ready at a moments motice to negotiate 
calmly with student leaders .wpo may be emotiona~ly 
involved. 
SA u D SD 
160 
22. High school principals have found that repression of a 
problem resulting from student activism is not a.n effec-
tive administrative technique. 
SA A u D SD 
23. In today's fast moving society, high school principals 
may encounter problems if rumors and untruths are not 
refuted innnediately. 
SA JJ D SD 
24. Since each faculty and student body is unique, the high 
school principal must develop a specific emergency plan 
adapted to his local situation. 
SA A u D SD 
25. Deliberate confrontation that has been planned to disrup1 
the orderly processes of the school must be stopped immerl 
lately. 
SA A u D SD 
26. High school principals are finding many opportunities fol 
school improvement inherent .irr' student activism. 
SA 1'I. u D SD 
27. Principals have found that prolonged periods of conflict 
generates tensions and reduces the principal 1 s intellec-· 
tual resources for coping with conflict. 
SA A u D SD 
28. A student communications committee that meets ~egularly 
with the high school principal can provide significant 
"feed backt' regarding needed school reforms. 
SA A u SD 
·; 
. ., 
<-
29. ·.Principals have found that procedures used effectively·.· 
in controlling one student confrontation may not be· .\ · 
·effective in controlling a second con.t'ronta ti on. · 
SA u D SD: 
• 
. ' 
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